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CONCEPT OF INCLUS g
EDUCATION

1. Discuss the concept, m

importance of inclusive education. °“niu°n and

Ans. Meaning: Indusive education means that
atiend and are welcome by their neighbourhood aum.’d“““
appropriate, ,egulardmes and are supported to leam
and participate in all aspects of the life of the schoo]

Concept: The concept of inclusive edu;-,at'
understanding children with special needs. Mainstrear - 2™
process that allows children with special needs to enter w:_a
siandard cu:srooms after they show the ability to keep up wi
the rest of their peers. g

The concep! of inclusion is based on the bel;

| ed tha -
leaming problems are natural and so such childre::v nee.:li.la n::t o \
excluded or separated (b) individual differences mgg‘\g

In
e

the so called normal children also (c) leaming is evoluti i
nature and hence different ways or needed to different| '
Definitions: Children, regardless of abilty, :
general education classrooms with same - age p&ﬁ)
lndt_xsion al!ows all students equal access to the curriculum
through differentiated, adapted and/or modified lessons.
Children of all abilities are included in all activiti
tivities
throughout the school, such as class activities, re nch
: \ , recess, lunch time,
assemblies and field trips. ™
Importance of Inclusive Education: Inclusive
education is important because -
_ *The students in the inclusive classroom demonstrate
h"m acceptance and appreciation of diversity. # It involves
puu:b in their education and in the other activities of the
‘d_"x’b-_ C:'.l:lﬁ'md'iowg’enter development in moral and ethical
principles 2 Geate warm and caring friendships. Inclusive
¢ducation develops individual strengths and gifts, with high and

ught in

n
P 4

P
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appropniate expectation for each child +It provides opportiniie:
to learn about and accept individual differences, lessening
impact of harassment and bullying + Mutual respect ans
understanding strengthen when children of differing abilities
cultures play and learn together. 4 It develops friendships with 2
wide variety of other children, each with their own individual
needs and abilities. # Children in the inclusive classroom show
increased self-esteem.

2. What is the concept of impairment,

handicap.

i

.....

disability and

: (Or)
@(e the differences among the terms impairment.
*?‘dlubllity and handicap.

Ans : The World Health Organisation (WHO) has defined

*?‘/{She terms 'Impairment’ ‘Disability’ and 'Handicap' in 1980 through

the publication of the International classification of Impairments.
Disabilities and Handicaps (ICIDH), which is a manual of
classification relating to the consequences of diseases. The ICIDH
proposes the concepts and definitions of impairment, Disability
and Handicap, and discusses the relation between these
dimensions. It is based on a linear model implying progression
from disease, impairment and disability to handicap.

Disease — Impairment —» Disability — Handicap

ICIDH Model (WHO 1980)

Definitions

Impairment: According to the ICIDH, impairment is any
loss or abnormality of psychological, physiological or anatomical
structure of functions, generally taken to be at organ level.

Disability: Disability is any restriction or lack of ability
(resulting from an impairment) to perform an activity in the manner
or within the range considered normal for a human being,
generally taken to be at the level of the individual.

Handicap: The ICIDH defines Handicap as a
disadvantage for an individual, resulting from an impairment or
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Inciusive 0P
gisability that limits or prevents fulfillment of 5 | ole g §

(depending on 2g€. sex and social cultura] factm“%"“
Qors

individua]. ) for :rl‘
Exp[_ANATlON OF TERMINOLOGY
A handicap reflects the demands placeq on the ;
in a particular situation. An individual may ing]e Indivig
disability but may not have a handicap, except in cm:jed ha
The person who has a visual impairment dye to dan, n ,
nerve retina is handicapped when it comes to reading |, t‘? Optic
(o enjoy social conversation and music etc. Like anyg(,t;:‘ is able
disabled person. er non.
Explanation of Concepts: Suppose a person
burn on his forearm while working in the kitchen, | 0 Suffers 5
deep and the damage has percolated through the skin E;‘:m is
nerves, the functioning of the forearm may be affected The es to
would suffer disability in his/her hand due to the impali’eﬁon
caused by the bumn. This means that he/she would have m";}:m
in working with that hand depending on the extent of dam m
However, the person would be able to do all those acﬁvmesa”?e‘
require the use of only one hand (e.g. brushing hair, eating anad!
writing etc.). He/she would experience a handicap only whjj J
performing those tasks that require the use of both hands, /;S
%ty.

as, cutting vegetables, buttoning shirts, driving a vehicle et
Handicap refers to the restriction resulting from a i

Often lhe restriction is not inevitable consequence, but is $ocially
apd gr_1v1ronn1_entaliy imposed. A man in a wheelchair has a
dlﬁala'lhty bu_t is handicapped only when he needs to enter 2
building, w'hu:h has steps but no ramps.

. bA: child who has difficulty in keeping up with classmates
an:ther handlcapped in terms of promotion from one grade to
wheanaA child with visual impairment may be handicapped
vy ying cricket if the opposite team members have perfect
- socnlw' the same child may be able to function normally

inferaction.
and di:;m'?m-bim that a person faces as result of impairment
gy Tt!J is called the handicap, but a handicap is situation
mpai “MF Provides the conceptual difference among
paiment, disability and handicap.

v-

\°
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Condition Concerned with Represents
Impairments | Abnormaliti
s"uc[rmalmes of body | [icturbanc
ure, organs | grgan/tissue level

appearance and system B

| functioning

Disabilities | Limitations/loss of | Disturbance  at
functional performance | personal level
and activities

Handicaps | Disadvantagesresulting | Situation specific
from impairment and | [imitations
disabilities

3.  Write the concepts of special education, integr ated

n, mainstreaming and inclusive education
(Or)

Write a note on (a) special education (b) integrated

edu %‘ﬁb
s

?{”educaﬁon (c) main streaming (d) inclusive
c:} education.
Ans : Special Education: Special education means

specially designed instruction which meets the special educational
and related needs of an exceptional child. It is distinguished from
regular educational programme meant for non exceptional
children by some unusual quality, something uncommon. note
worthy. It is something special - special materials, special training
techniques, special equipment and special help and/or special
facilities may be required for special categories of children having
special needs.

Example: Visually impaired children may require reading
materials in large print or Braille. Hearing impaired children may
require hearing aid, auditory training, lib reading etc.

Definition: It is applied to an individual who possess a
trait or characteristic that deviates from normal individual

- Crow & Crow.

Many European and American physicians and educators
contributed greatly to the development of special education, most
prominent among them were J.M.G ltard, E. Seguin, Sigmund
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Freud. ANNE Sullivan. Samuelh

Philipe Pinel ‘e Howe TH Gy, e
Udey

Requirements: Special educatio
educators + special curricula ¢ Specia]n r'e(}uires + spo
instructional methods + special instructiona] acilitieg sxc@l
lmport:;ce of special education: :‘a!eria], Cial
programmes 1y to meet the i ) © educay;
children + It develops self relias?::leal a:f]els"m L_he e"::;ttifE
exceptional children + It helps the exceptional cehffiCiency amon
skills needed to make_ a living + It helps to dea| I?dren to mﬁte?
pmblelms of the physically and mentally ha ndica“;:e;he karm
'ntggrat_ed education: The concept of ; children,
education in India has emerged during the midxigsoéslmegraled
on the medical model of disability and it emphasi - Itis baseq
of children with disabilities in main stream sch 'ZI:S placement
thrust is on attendance. NPE 1986 emphasized 00ls. The major
to all to education. equal opportunity
Integration means providing educati .
disa.:bled a.lso along with normal chgildre‘:'ncia: &Zajsalﬁsoe:u n:ngs o
setting. It is an educational process in which s.':u:t:eptionalumtlonal

o

~/
and children with ial needs ici Scen
special n participate along with nor;m]‘z\

children in educational process. Vv
Nature of Integrated Education: + Itisan er;/
therr

in whi.dr disabled children are considered as im
n;nﬂ;disablgd peers. It ensures civic rights to the disabled in
or to raise their standards of living. + It accepts the disabled
child as an individual in his own rights.

Scopf: of Integrated Education: + Children with loco
Imolor handlcap + Educable mentally retarded + Chikdren with
eammAQ disability + Midly and moderately hearing impaired.

dvantages: + It is less expensive ¥ scope normal

mental growth. * o
‘ _B'llin streaming: The concept of main streaming owes
its origin in the work and ideas of Samuel Gridley Howe, an
umhr_namn physician, who took keen interest in the education o
and deaf children. It was in 1975 that the concept of maif

o

Inclusive Education
]

o (Usnz) introduced in the education for all the Handicapped

The concept of mai s .
that: (1) Disabled children have » sace range of peco
educational needs. (2) The special edl:c.;:] e lra?gc of spc.c:.\‘!
children vary greatlyin intensity and durat ional needs of disabled
g e e wid st e pre i

non-disabled children

C_omponet_:ts of Mainstreaming: According to this
Op?failoﬂa! definition, there are threc components of
mainstreaming. 1. Integration 2. Educational planning and
programming 3. Clarification of responsibilities

Efficacy of Mainstreaming: Main streaming depends
on the ing conditions: 1. There should be temporal, social
an ctional integration of handicapped children 2 The
reqular teachers must accept and agree to implement

instreaming in their classrooms and schools supportive services

Ahd personnel should be provided both to the children and the
regular class teacher. 4. In all cases parents should be involved 1n
the care training and placement of their handicapped children

Inclusion Education: The concept of inclusion is based
on the idea that students with disabilities should not be segregatec.
but should be included in a class room with their peers. A student
in an inclusive room usually needs only to show that the individua!
is not losing out from being included in the classroom The
supporters of inclusion pay more attention to life preparation and
social skills than on the acquisition of level-appropriate academic
skills. "The full inclusion of all children in ordinary schools can
come about only as a result of a reform of the school and the
education system as a whole. It is the whole education system
and not just one aspect of it which should be reformed to make
inclusive education possible”. Salmanca, Spain 1994.
4. Discuss the need for inclusive education in India
for children with special needs.
Need for Inclusive Education in India for children

with special needs.
Regular schools with inclusive orientation are the most
effective means of combating discriminatory attitudes, creating
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with 2nd from each other in mclusve classes In inclusne
dmssrooms, children with and without disabiltes are opeced

HONS

1o jezm 1o tead. wne and do math With fugher expeca
2nd 9ood msTuchons children with disabilties lear acadermc
il Becanse the philosophy of inclusive educanor i€ ameC &
Bule & of the UN Sizndare Rules for persons with Disahilmes
cztes that Sttes should recognze the pringple of egual prmans
secondary 2nd ierSiery educationzl opportunites for children
yourth 2nd aduls with drsebiities in megrated setings They should
emsure e the education of persons with disabilities is an integral
part of fhe edulad of persons with disebilifies 15 an ntegrel
z nal sustern. General education authonnes 212

the educetion of persons with disebilines m
o= Education for persons with disabilities should
niegal part of national educanonal planning. cumculum
ment 2nd school organizetion. The Indian Equal
mes znd Faghts of persons with Disabiliies Ad 1995,
“3\?&& 26, 2o stztes that the educzson of children with disabilites
u=p 1o the age of 1B years in an approprizte environment 1S

\2\ mandztory on the part of the respective governments.

} 2lso emphaszes measures bke

1. Transport faclifies to the students with disabiliies or
2iermnzsue fmandial incentives to parents or guardians 10
enzble their students with disabilites to attend schools

2. The removal of architectural barriers from schools, colleges
or other insttufions imparting vocational and professional

3.  The supply of books, uniforms and other materials to
students with disabilities atiending school.

4. The grant of scholarship to students with disabilities.

5. Suitable modification in the examination system to benefit
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ll— UNIT - 2
| TYPES AND CHARACTFRIg7)c
OF CHILDREN WITH

SPECIAL NEEDS

3. Write the concept of children wi -
ith Speci
Needs ? Write its types and c:hnmc'::fl:tlli'e .
den g )
Identify the different types of ch
needs and disus their pmblm:in.l o wich shecia
Ans. There are different types of chil
- dre;
special needs category. some of them are chddr:r:” :;:hm under
nml) He:frln_g !mparlments : Hearing Impairment is a
generic r!z;-m m_d:canng a hearing disability that may range in
severity from mild to profound. A deaf person is unable to process

linguistic information through audition with or without hearing 1
g

:{d. A hard o.f hearirag person has residual hearing that enabl
im/her to process lingiuistic information through auditio

hearing aid. o
Types : 1) Based on the type of heari B&d"
. earing Loss 2 ol
d‘.’gleecc;::q verity 3) Based on the age of on set (o "
serious ol:]:::ﬂ.m:.Ii : Hearing impariment is acofimon but
b) com: provlem affe(;.ung children of all ages a) Speech delays
2mumca:ucm difficulties ¢) Selective Hearing
dEﬁned) ‘?'“" l"“l_"lll'menfm : Visual Impairments has been
defined ’:s erms of blindness and Low vision. Blindness has been
sight, or vi aa]conq“,"’" When a person suffers from absence of
eye ;with fu actiity not exceeding 6/60 or 207200 in the better
b orrective lenses or limitatin in the field of vision
ending an angle of 20° or Jess.
2::: : According to theCDC and the W.H.O. the
«Low ° visiual activity and impairment includes.
visual activity means vision between 20/70 and 20/

<
n
P 4
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e

{«alccl the accurale assessment of the childs

)

400 with the best possible correctan or a visunl liold o 200«

Less.
. Blll'l(ll‘li.‘r.r. 1% (1('[""-;: as a5 visunl acully worse than 201
400 with the best possible eorrection or a visual field of 107 o

less.
- legal blindness in the 1S means visual activity of 207200
or worse with the best possible correction, or a visual field of 20

or less
- Visual acuity of 20/70 to 200400 is considered moderals

visual izgi{irmenl or low vision
racteristics : 4 Visual impairment would obstruct

ilds development in various areas i.e. cognitive, [anguage

ofor and Social development 4 Visual impawrment would alwo
ability

+ Approximately 1/3 to 1/2 of Visually Impaired children have
more than one handicap conditions.,

(3) Autism: Autism is a neurodevelopmental disorder
characterized by impaired social interaction, verbal and non
verbal communication and restricted and repetitive be

Types: 1. Aspergers disorder 2. Kanner's syndrome 3
Pervalse developmental disorder 4. Rett's syndrome 5. Childhood
disintegrative disorder.

Characteristics: + They

havior

may exhibit abnormal responses

to objects, for instance exaggerated fears. 4 Some children with
| outbursts. 4 Children with

autism may exhibit periodic emotiona
autism can be self-abusive-banging their heads, slapping, orbiting
themselves.
4. Attention deficit disorder (ADD): Attention deficit
hyperactivity disorder is a mental disorder of the
neurodevelopmental type. It is characterized by problems paying
attention, excessive activity or difficulty controlling behavior which
is not appropriaie for a person’s age.
Types: 1. ADD with hyperactivity 2 ADD without

hyperactivity
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Charncleristicn: 4 [{esifes,
# Disorganization # Incessan) Ity 4 iy,
5, Emotional distmbance. l.mun-.mﬂm
acondition exhibling one or more of i1 f,,
aver along period of ime and 16 4 marked
affects a child's educational perforrance
+Aninability 1o bulld or imainajy, satisfacion
relationships with pears and tenchers + An In:II:;'W "
that cannot be explained by intellectyal, NSO o h:r"]y "
Multiple Disabilitles: Multiple dluabilm.,lu  actor,
combination of wo or more dlunbilily con e to
combined effect on the child's communic ?-Iww :
performance of day 1o day task ity and
Characteristics: + Visual problems + Hearin,
#leotning problems 4 Odd behaviours + Communicyy;
problems  # Medical conditions like eye, car infections :'l;nhon
Types: The combination of any two or more rii-.;;t;il
like. a. Mental retardation with visual impairment, M mwi
retardalion with hearing impairment. ¢, Autism -wﬁh ‘cer:tr)"al
palsy. d. Autism with hearing impairment. ¢, Visual impamnerr:f
with hearing impairment Cerebral palsy with Visual impairmen;
. 7. Orthopedic Impairment : The term orthoped,
'mpairment due to congenital anomalies, diseases, or o%

Hens g ':lu,” 14

s

ditions th,
ation, mgb,

9 probler,

causes, t
8. Other health Impairments; Oth i
: Other healtt ent
::eans having a disability caused by disease, condﬂjl ' N d:;r
; lnju‘:vv that substantially affects strength, vitality or
. ' rite a note on children with physical challenges.
€. (a) visual (b) hearing (c) loco-motor and

heurological
challenge l:hlldf-:,? Explain different physical

ns : Vigy
According in ek sual challep

0 see, Butinr,
PUmoses

ges Meaning and definition:

ctionary blind means absence of sight or inability

ma ﬁa[uy Many persons who are blind for all practical
¥ have ligh( perception or little residual vision.

lon children are those who have

Bnce vision, but also able to see

Gﬂnlllom,- Low vis
n dist

~

\s
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objects and materials when they are within few inches
or at a maximum of a few feet away.
-Dr. Natallic Baraga

An individual with low vision is one who is still
visually impaired after best possible correction but who
may Increase visual functioning through the use of
optical alds non optical aids environmental
modifications and/or techniques. - Dr. Annecorn.

Characteristics of visually impaired children:
Language development: 1. Many studies show that the
language development of the blind is unimpaired. The blind child
is still able to\hear language and may even be more motivated
than lighl@ld 1o use language because it is the majority in
which 2‘ he communicates with parents and peers. 2. Fven
ll"w& ir language development is unimpared it is different
fi
L

the normal childs language.

intelligence than the sighted 2. The tactual sense is the primary

%?\ Intellectual ability: 1. The blind are not markedly lower

way a variety of concepts acquired by the blind child

Types: Visual impairment can be classified into 2 types as
per PWD 1995 Act,

1. Blindness: It refers 1o a condition where a person
suffers from any of the following conditions namely total absence
of sight, or visual activity not exceeding 6/60 or 20/200 in the
better eye with correcting lenses, or limitation of the field of vision
subtending to an angle of 20° or worse.

2. Low Vision: Person with low vision means a person
with impairment of visual functions even after treatment or
standard refraction comrection but who uses or potentially capable
of using vision for the planning or execution.

Children with hearing challenges: According 1o the
PWD Act 1995, hearing impairment is defined as loss of 60
decibels or more in the better ear in conventional range of
frequencies,

According to the conference of the educational
administrators serving the deafl (CEASD) the pathological
definition adopted are,

A

]

|
!
!
|
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}
] A deal person 15 one whose heari, "

(70db or qreater) that precludes the und :s l:'; dlsqbled

oxtent . .
year alone, with or without the yse f & he "sr%_h

mrmh \he i
2 Ahard of hearing person is one whaose hea

1
0 an extent (usually 35 to 69 db,) that understang; “‘:)?Q‘-‘Led
through the ear alone with or without the yse of he Speech
Hearing lose may occur because of (a] Impairmep,
conduction path. (b) Sensory neural impairmen ()
or damage of ear drum.

Characteristics of hearing impaired: 4 Exhibits
defects + They zre generaly lazy 4 Confuses in following gy e
+ Ignores directions and confuses with directions 4 They
1o day dreaming addict

Classification of hearing impaired: Th
impaired children have been classified under varigus <
from various angles.

(a) Classification based on the degre
loss: Depending on the degree of hearingTos: ;th'::_"s
impaired children are classified into two groups such as the dgf
and the hard-of-hearing. '

(b) Classification based on age of onset: H

of ournd
pﬂfoh':uﬁn

€ hearing
Ubﬂroup;

impairment may occur since birth or it may be acquired ';52\
age in life. Thus depending on the age of om:mm
deaf,

groups of hearing impaired children such as congéhi
adventitiously deaf, /

(c) Classification based on language experi :
Hearing impaired children are also classiﬁgd il’glto mep[oﬁ‘:g
Wwo groups depending upon the language experience they have
:c:u;eémd pre Iingnfal deal, post lingual deal. (d) Classification

f: the location of the problem (e) Central deafness.

co-motor and neurological challenges: According

::cmbf) PWD A'ﬂd 1995, loco motor disability means disability of
mmn“:li JO{InB muscles leading to substantial restriction of the
mmgrz_ the limbs or some form of cerebral palsy. Signs of
s Mbillt?nrg paralysis, UN steady movements of limbs,
muscle coordination Joss of limbs etc.

Inclusive Educaton
Incu e

Physicz! disabilities and neurologica! challenges may include
anyone of the following.

1.Muscular Dystrophy : Muscular dystrophy 1s & group
of disorders characterized by & progressive loss of muscle mass
and consequent loss of strength

2.Arthritis: Arthritis is inflammation of one or more ©f
your joints.

3. Spina bifida: It occurs when the bones of the spme
don't form properly around part of the baby's spinal card

4. Osteogenesis imperfecta : It is known as brittle bone

disease \
@nlyﬂs : It is usually due to damage to the nemvous
sys

ise

’& haracteristics : + Lack of neck control 4 abnoma!

?ﬁsﬂe tone + legs are cossed like scissors + unable to lift the
ead 4 poor balance reactions

Classification : There are two types of classification

1. Classified according to the limb involvement :
4 monoplegia + Hemiplegia + Paraplegia

2. Classification is according to the muscle tone :
# Hypertonia + Hypotonia + Atethosis
3. Write a note on children with intellectual

challenges i.e. (a) Gifted children (b) Mentally

challenged (c) Autism (ASD) (d) Learning

difficulties (LD)

(Or)

Explain different intellectual challenge children

Gifted children :

Meaning and definition : The term gifted child has been
defined by difierent scholars and psychologists in the following
words:

The term gifted or talented stands for those whose
performance is consistently remarkable in some
potentially valuable activity - Witty (1940)
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8
Who show‘
worth while
urst (1958,
s of tesy SCores

lor2 Percent of
Oome designmed

The talented or gifted child is ope
consistently remarkable performance in ap,
line of endeavour . . H“i!:

The intellecrually gified can be defined in 1o
or demonstrated performance or as the upper
the general population as measured by s
intelhgence and’ or achievement test

- Teleford and sawr
ey (1977
Characteristics : + They pose varied interests 4 J
have better physique + They experience more successes They
are well adjusted 4 They are capable of abstract thinkin, v
exhibit higher mental abiliies 9 ¢ They

Types :
Type 1 : The successful : The successful'
] 5 : ul's are th
easily identifiable and may account for up to about 901,e T:;,m
ldentified gifted students in schocl e

Type 2 : The challenging : The i
: : type 2 gifted
divergently gifted who possess high levels of r:reatj\?ily e :he“(i:
Type 3 : The underground : The Type 3's refers 1o
students who deny their talents or hide their giftedness i o@m
feel more included with a non gifted peer group.
Type 4 : The Angry : Th em@;é‘b i
. : They express th y bei
depressed or with drawn and responding defensively” "
. Type 5 :‘Thc Twice - Exceptional Students Identified
;xs ype 5 are'guhed students who are physically or emotionally
handicapped in someway or have a hearing disability
el Typ: 6 : The Autonomous learner : The Type 6 gifted
e autonomous lea j
i the schoct oo rners who have learnt to work effectively
» dMenlnIly Challenged Children: The term mental
ardation or mental deficiency has been defined in several ways
some definitions of mental retardation are
o Mental retardation” means a condition of arrested
ncomplete development of mind of a person which

Inclusive Educabion 19

s
is specially characterized by sub normality of
intelligence”. -Persons with disabilities Act. 1995
Mental deficiency 1s a condition of sub-normal mental
development, present at birth or earty childhood and characterzed
mainly limited by intelligence and socia! inadequacy - Page (1976
Characteristics: + Slow reaction + Poor memort
of concentration # Slow in understanding and learning + Lack
of co-ordination poor motor development. + Slow n speech
development.
. Chart showing types of mental retardation and
lacement scope.

Psychological Educational | Educational

Terms Terms Placement
rderine| 1J 9U- /U Slow leamers | Reguiar schools
MA-12y1s
idMR [1Q70-50 Educable Regulas
MA-10yrs mentally Prmany schoo!
3. Moderate |1Q 50-30 trainable Full time
MR MA. 8 yrs. Mentally in special
Retarded school
4. Severe 1Q30-20 Wstodial Full time in
MR Specia! school

5. Profound {IQ below 20
MR MA-below

3yrs

Autism (ASD): Autismis a neurodevelopmental disorder
characterized by impaired social interaction, verbal and non
verbal communication and restricted and repetitive behavior.

Characteristics: + They may not imitate others + They
may not point or use other hand gestures 4 They may avoid or
lack eye-contact 4 They may not speak at all + Their ability to
focus is limited.

Types of Autism: 1. Aspergers disorder 2 Kanner's
syndrome 3. Pervalse developmental disorder 4. Rett's syndrome
5. Childhood disintegrative disorder

Special school
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Leaming difficulties (LD); The NICLD %

1o refer to a discrepancy betwee X

N on ' UsQg
learn and his or her. The NJCLD (N;';')ld S aparten c" the leny
Leaming disabilities) defines the nal Joint ¢

~ I)i‘(]
term o ty 1y

lec ; [
heterogeneous group of disorders ,nn‘n‘i;?l?ﬁddmbmwh: 9;:
*ste b J

difficulties in the acquisition and ye Signj

mathematical abilities. 1 of Speaking, \j;::\lcam
Chrn;lerisllcs: Reading skilly. - e

vocabulary skills + They face difficulty idenif. * They arg weak

in context. Ntifying importan; dea,

Mathematical Skills: + Th
) : e i
are poor + Their mathematical ﬂu‘?ncy"jsm caleulation,

Written Expression Skills:
=Xpress 1 + Th
fluency # They find it difficult to organize :-?itt:??nlpm ting
. Oral Language Skills: + They have difﬁcuuymm"‘
q{@!s or ideas .orally. + They ability in the r e
details is disorganized. ccall offacts o
, [_aTw“ Bf learning disabilities: 1
. Language Disability 3. Abstraction disabil
disabilities 5. Processing disability. 6. Specific I?a:;insgeg‘uem
4. Explain ADHD and juvenile children. “

(Or)
ah

Write about ADHD and Juvenile chi Y

b ::O;rd Attention-deficithyperactivity disorder”(ﬁDHD) isa
ey ler marked by. an ongoing pattern of inattention and/
dwevpemctmlo ty - [mpul;:vlty that interferes with functioning or
s pment. ADHP includes a combination of persistent
e imms. s.ud1b:.s dl.fﬁculry_ substaining attention, hyperactivity
withmmwsejf havior. Children with ADHD also may struggle
i -esteemn, troubled relationships and poor performance
- Symptoms sometimes lessen with age. However, some
tpeoplehw never comple!ely out grow their ADHD symptoms. But
can learn strategies to be successful. '
tha Q(:t.ulrl.'llp:.}l.]lll\i'lt;‘v: Means the individual makes hasty actions
o mayL in the moment without first thinking about them and
' ave h_lgh potential for harm or a desire for immediate
ewards or inability to delay gratification.

skills

Motor disabilitiei“ z\%

<
)
o/

b

Al
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2. Inottention: Means the individual wanders ofl tosk,
lacks persistence, has dilficulty sustaining focus, and 15
disorganized; and these problems are not due to defiance or lack
of comprehension

3. Hyperactivity: Means the individual seems 10 mow
about constantly, including in situations in which it is not
appropriate; or excessively fidgets, taps or talks

Characteristics: They do not seem lo listen when spoken
to directly. + They avoid or dislike tasks that require sustained
mental effort. 4 They are casily distracted by unrelated thoughts
or stimuli. g Overlook or miss details, make careless mistakes i
school \al work, or during other aclivities. 4 They are
for daily activities such as, returning calls, keeping
niments etc.

Individuals with symptoms of hyper activity-

{l’mpululvltv may often: + They are unable to play or engage

in hobbies quielly. 4 They face trouble in waiting for their urn. 4
They talk nonstop. + Run or dash around or climb 1n situations
where it is inappropriate or, in teens and adults, often feel restless

Juvenile delinquency : Juvenile delinquency is
participation in illegal behavior by minors. Juvenile delinquency
can be separated into 3 categories.

1. Criminal behavior, crimes dealt with by the criminal
justice system. 2. Delinquency, crimes commilted by minors, which
are dealt with by the Juvenile courls and justice system. 3. Status
offences that are only classified as such.

There are two different types of offenders that emerge in
adolescence one is the repeat of offender, referred to as the life-
course-persistent offender, who begins offending or showing
antisocial or aggressive behavior in adolescence and continues
into adulthood and the age specific offender, for whom Juvenile
offending or delinquency begins and ends during their period of
adolescence. Juvenile delinquency occurrences by boys and largely
disproportionate to the rate of occurrences by girls

Risk factors: The two largest predictors of juvenile
delinquency are parenting style and peer group association

Parenting style: 4 Neglectful parenting, characterized
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by a lack of monitoring and \

activities. + Permissive paren't'i‘r:l; ifhknowledge of 2

consequence - based discipline und'enc Tacterizo by he Chilgg

Peer group Association. POm Ssing;%:uatk of

particularly with antisocial peer QTO;_I : .

adolescents are left unsuperviseq Omer'faqls More ]jkeC
ors

teenager into Juvenile delinquency include peo - May kaden
economic status, poor school readine Poor or low e

peer rejection or ADHD. ss or pe"f""nancel fm"‘

Individual risk factors: Individual )

behavioural risk factors that may make Oﬁenzwdmologiw o
in

include low intelligence, impu
gratification, restlessness etc.

Family environment and
factors that may have an influence onl:;f!f::;i:ﬂ?ence | Femil
of parental supervision the way how parents dgis‘g':h']de' elevel
parental conflict or separation, criminal parents i chid,
of the parent-child relationship. vaed the Qualty
5. Write about children with socio-cultural devi
(S.C, S.T, Minorities) and linguistic mlrwrit::lsmli

ksiveness, or the inatg;ih:‘yog ;ta
Y

Explain the children with socio-cul tlg%w
tural devia o
(S.C, S.T, Minorities) and linguistic mlnol;lﬂ

Ans : The term "Backward" children and
has been defined in many ways. - ~

- B:lckwa'rdness in general, is applied to cases where
0 educational attainment falls below the level of
eir natural abilities. - Barton Hall (1947)

_Backward pupil is one who, compared with other
:l;plls .of the same chronological age shows marked
ucational deficiency, - Schonell (1948)
are th-e xhedu}eq fribes (STS) and Scheduled Castes FSG]
iy rious of_f:cmlly designated groups of historically
) antaged indigenous people in India. The terms are
ireiot;)\gnm n ‘?“-’ Constitution of India. The terms are ’mm

constitution of India and the various groups are desigrated.

“‘ e
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In one or other of the categories the S.C's and S.T comprise abaut
16.6% and 8.6% respectively of India's population

Central Advisory Board of Education
Recommendations: Education is directly related tc
development of an individual and the community. It is the most
imporiant single factor for economic development as well as <ocial
emancipation.

It was in the content the Central Advisory Board of
Education recommended in 1976.

1. SCs and STs are not homogeneous groups differentiated
programmes are necessary for them. 2. Universalization of
elementary education of SCs and STs is necessary, particularly
in selected . 3. Since educational infrastructure is nonexistent
in m, “ﬁ'}bases in the tribal areas, a network of educational
I ions of single-teacher schools and hostel facilities according

G/ density of school network need to be planned for each

*{?,mlcro unit.
- Measures adopted for educational development of

(Or) /’“\2\

SCs and STs and Minorities: 4+ Relaxation in age and marks
for admission + Reserving seats in educational institutions
including engineering medical colleges # For special coaching to
students, aspiring for admission to professional courses or
preparing for central and state level competitive examinations.

NPE 1986 measures for the education of SCs and
STs and Minorities : # Facilities in hostels *Establishing
residential schools on a large scale + Recruitment of teachers
from SCs and STs 4 Incentives to SC and ST families to send
their children to school regularly till they reach the age of 14 +
Priority to opening primary schools in the tribal areas.

Deficiencies in education programmes for the SCs
and STs and Minorities :

1.Meager scholarship : Money spent on education is
much more than the money received as scholarship.
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2.Ineffective reservations : Aj| Teserved
filled up due to non-availability of the required QUaljﬁ::aL-s e ng,

3. Cultural and social barriers, 4 Hi :
of drop-outs 5. Medium of instruction,

Linguistic minorities : There are many d;
society division because of language is one of
reckon with. The main reason to consider it ser; ;
temritory of country itself has been defined on mszrbf:t,f tha the
only. This happened in 1956. At present around 325 orauage
are spoken throughout the country out of which 18 are scheq
ones, with such a large number of languages, it is logical lhuled
large number of languages which are spoken only by small ;i
of the total population. These will evidently be those groy
are called the linguistic minorities.

Rights of linguistic minorities: + Article 30 is vital to
the protection and preservation of rights of the minorities. 4 Even
though, Hindi is made the official language of India -
education everywhere is given in the mother tongu'e;ﬂl- %e
minorities have been given the right to establish i
educational institutions of their choice + Arti ives the
refigious and linguistic minorities right to establiéh.and manage
educational institutions of their own.

the divisions 1,

groups
ps which

Y
\

4
Do

Inclusive Education

UNIT-3
IDENTIFICATION, ASSESSMENT
AND EDUCATIONAL PROVISIONS

Discuss the ldentification, assessment and

Education of Visual Impairment, Hearing

Impairment, Loco-motor and Neurological
children.

(Or)

@ain the identification, Assessment and

cation of children with physical challenges (a)

*%ﬂunl {b) hearing (c) Loco-motor (d) neurological

Ans :

Visual Impairment: Education of the wisually

?{"impaired children in India is one century and two decades old
e There are many facilities for blind children for education

Identification: Given below are a few indicators which
may enable the parent and teachers to identify children with visual
impairment. + Rubs eyes excessively + Watery eyes #+ Squints
+ Looses his place while reading + Blinks more frequently +
Eyes are often red 4 Bumps into objects or people.

Identification: Excessive rubbing of the eyes, red ayelids.
watery eyes, tilts head forward holds objects and books close to
eyes, requires help to copy notes from the black board, blinks,
squints, bumps into people and objects, poor eye-coordination
keeps book close to the eyes.

Assessment: Assessment is a major challenge which the
teachers working with the visually impaired children have to face.
Development assessment uses chronological age as a basis of
comparision. It is not possible to evaluate visually impaired and
sighted children on a set of common measures, even if they have
been adapted for that population

The most important initial screening device for detecting
eye problem is one that would measure visual acuity. Tests to
measure intellectual abilities are perkins-Binet-Carl Davis-
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Irclyswe EOUCTT
revision Wechslers intelligence scale [q, chilg )
Pannikar performance test of intelligence (o the bl't'n Vllhgbhf
Learning Aptitude test (BLAT) (CAG .20 nd. T, Bl
Behavior and social developmen; character; .
assessed by using some of the following tests: Ba "istics an b
development, Denver development screening togy f infag,
Education of visually impaired: )
Teaching strategies: + Instructioy, are
lor auditors/tactile presentation 4 The teacher cano be Modifieq
drawings for lemporary tactile presentaij e

Glsed Iln 3
helps to show step-by-step instrun:lioncs’rls s '
opaque projector whenever possible to enlarge a tey Use ap,

General strategies: + The teacher hasto reador man
aloud and describe the content of slides 4 While shw.we'h%ds
tape, the actions are to be desaibed + A screen m "9 8 videg
be used to enlarge print on a computer screen, 2gnifies may

Hearing impairment: i i .
characlerized by incre:sing inabillity !l: ;:12;2,, lmpa"men,l s
stimuli as the Learing loss increases in severity, FHosea auditory

Ie::n!‘lllc::;on: + They have d
comprehension and use of
slowly. 4 Have difficulty i fanguage. + M

+ Teacher mrl:'oleaor

ifficulties in
i aster
. N interpreting informatig
achievement with adaptations and modifications in o
i usuall;;\ equals that of the hearing population. -
~ AAssessment: ¢ An audiometric assessm

audiologist to determine the extent of hearing loss ¢ IQdmne.-.one o
may be done by the psychologi '

; ) ist to determine the intellecty
rc“aap;v;n::f l:: child 4 Educational areas such as rt*.aw:lil::l«_::e writing:
child's |evzl, ssed by the special educalor to determine the

Types of Assessment:

Audio logical:
+ academic gical: + speech + language + cognitive

lesungl-:?g:fge assessment: This may be observed by oral
i 'h tion may be used as a method of testing, listening
Prehension, receptive expression. '

Ve e s ERSTER
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Education of the hearing impaired: % Specialized
curriculum is 1o be implemented 4 The students mus! be trained
in manual skills 4 Proper use of hearing aids 15 to be encouraged
of + Training must be provided in lip reading skulls

Loco-motor impairment: Orthopedic impairments are
the most common physical disabilities.

Identification: 4 Frequent pain in joints # poor maotor
control 4 Due to paralysis they may have language and/or fluency
disorders 4+ may be often absent from school due 1o medical
health problems or surgeries.

Assessment: + Assessment by the educational
psychol for the intellectual functioning 4 Assessment by the

i tor for the educational areas like reading writing.
ma > 4 Most of the students with a physical handicap can be
‘{- included in the regular classroom as they do not have any

eas
N &ming problems.

Educational programmes: 4 There must be provision
in the school for physiotherapy 4 It desirable to organize
motivational programmes 4+ wherever necessary hospital classes
can be planned.

Neurological Impalrment: A neurological disorder is
any disorder of the nervous system structural. biochemical or
electrical abnormalities in the brain, spinal cord or other nerves
can result in a range of symptoms.

IMPORTANCE OF EARLY IDENTIFICATION:

A very young child will respond better to early treatment
than to later treatment, when the abnormal condition may have
become more established. Recognizing the importance of early
treatment it will be clear that the correct handling of the child by
his/her parents, instructors and therapists is of equal importance
The early physical management of these children is mostly done
by the parent with guidance of the therapists.

The rate of human learning is most rapid during
developmental years. The most teachable moments or readiness

stages are during primary school level. The minute suspicion of
‘at risk' arises; therapy -
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+ Can start rom day one + Wy} :
w

inclusive Lducaticn
e »

level  Will bring better results & Ay egy [l" 10 reach y, A
W de - Identification chec
A eleor . n check list {¢ . )
SSESSMENT OF BASE Ll atoy, M identify their gifted children before |.,...':..:,:,’,‘”m,. Porents.cat
SI.No —ﬁ—_‘““*ﬁf—__ with the help by the followang check Lt as 1.‘| l""l”'-ll"’}‘;:;""
. ; ) 1995) 4 Interestir ' o fugnesied Ty VIt
| b ey (1958 ittt ook i sy el
a. d ng _ ulary 4 The early development of
bility to read 4 Kee g '
b, Swallowi Yes N :hlot‘tly"';;lr‘::m:‘w:‘:; observation and retention of information
2| Chidhasdrooling ——— ———f—es Aifle
nq —Yes | N Identification check list for teache
: ers; Koogh an
3- Ch.lkl has head con"olﬁ—"—‘*.__!?_s__h‘;“;:: Dehaan (1995) have suggested the following check list ¢.I #arn
. Child has stiff legs —.___}’_ei_ No ‘ rapidly and casily 4 Performs difficult mental tasks 4 Is alert
5. Child has stiff hands ___j'_e_s__""n‘;'—-— keenly _Ob“'“‘ﬂ"' and responds quickly 4 Asks many question
6 Child has floppy (loose] ] __\Lq__"jg_-:- + Retains what he has heard or read wathout much drill
i Child finds difficult 1o it s ] Yes No | 'mfff):ms:: ':' ASW; sing gited chlden 1 simfr 10 707
. S a
8 Chid has difficall o sards WE _‘& ne s'r:;llng{ol lcir lw of children. Though areas 10
) TR ' g Yes | No & . imilar for all, for gifted children, the assessment
= Shwd has qood grip v : [ (?,‘ techniques and tests require special characteristics Assessmer!
Child releases objects easily Ye: No_ ] Cb of gifted includes standardized test administration
. No 4 . Assessment is highly dependent up an training, thearetcal
orientation, persanal experience research knowdedge and clinica!
experience of the professional

Explain the ident
education of child.relrtluvi;:lnﬁi:::II::t'::l'mmt
l(:lj;f:ed (b) mentally challenged (c) . "
g difficulties (L.D) \QL @

Discuss ind o C:)
of ;n enﬂﬁcatim.l. assessment and education
b :';:l:ql with gifted children, mentally
Py G!IG , Autism, learning difficulties (L.D)

: Gifted children: Some professionals define gifted

iy mmm test score above 130, two or more standard
deviations above the norm, o1 the top 2.5% others define gifted ;

based on scholastic achi

jevement, a gifted child
grade levels above his or her age *9 works 2 ormore

| . :

“s“ﬂnvdi:: ttiil:;;hon of gifted children: Gift children ar¢
ﬂIeiouc,w?g by.subjem"e and objective method. suchas |
nominatio & lnle. gence scores + Creativity measures #Sel- |
n + Nomination of peers + Nomination by perens -

Measures of special aptitude.

Eactors involved in the assessment of giftedness incluce age
of the child, parental information, intellectual abilities, educationa

ability and other abilities
Educational program
grades 4 Employing special teac
study # Holding vacation sc
opportunities courses etc. Offering ca
4 Avoiding repletion
Mentally Challen

mes for the gifted: # Skipping
hers 4 Encouraging independer!
hools 4 Providing specia!
rul and balance eniticisim

ged Children: Mental retardation

refers to significantly sub-average general intellectual functioning
resulting in or associated with coneurrent impairments in adaptive
behaviour, and manifested during the developmental period
Identification: Certain behavioral signs give an indicaton
of the presence of mental retardation # Difficulty in developind

abstract concept, absence of clarity # Difficulty in reading small

print + Inability to delayed gratification and satisfaction by
d 4 General academic retardation characterzd
|

immediate rewar
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by sheau 1ate A emnng & Vias gk, 7 T 2
swaetion) \o wrrsnennisninl demnnds &1 Joes , ”:"'*' Slls 5
G et Lo pgm;:f_; o f,{’rrr;ky'“,:‘ Absry M{ymv’q e
Assesernent: faserstiwti oA the seaesinlly ,‘:’“'-‘
Laseally intelligence and adaptive »,,1,,,.,,,')”1"" i d e
Az pwlenpretinl tmterial prernded by pmregs ,: alon,
wrervarts e bt prcfussininis The wikdly .,;‘,,‘; ,,:41 e
nte Sardind Binen oo the Wesehiler ittelligenee o ) e
(Hoon W) Fomdbenmti msessenetdt Battery forp r_j.d;,,,,,‘! for
Education of Mentally Ch 4c
Education of the mentaly) :Md:d dpzrll::: ?.’: f‘h"d"m:
acrcnding Vo e seventy of the comdition 170 planneg
The trainable retorted children: 4 The 1o,
nctrrties must be comade instenal 4 They must be rn;: e
wenl comriricaton skills 4 They may be lzlr.lmag;aj ” ot
prades oA :iddk; & Miane imnpomtznes is 1o be given the m:i: oot
hensse hold skills 4 11 is better 1o delay the tenching oA ”’;;:9 ’-A
swills up 16 10 o1 11 years e
Mildly retarded or educable
4 Hepatition of the lesson o the deed }WI;::T: ;l.tlelrtp;:-‘r%
uraessions 4 Indormal preparation and activity b % )
tuave o precede the formal instruction, "
Autism: The term Autism derives from ¥ word
auls mwaning s, Autistic children indeed be Iivineg
in the workd of their oum. The most striking feature noticeable in
a child sulfering from autisin in his complete detachment from
his surreunding people and incidents,
ldentification, assessment and education of
children with sutism: The symptoms of autism are observable
fromn warky childhood. There are sereening tests designed 1o detect
d:thul ldehwtl;w general pediatric population autism
ectflic screening fon either the 2l
ot high-risk populations mg!::‘:lg includes genérel popuiaton
4 Competency - based tools, such as inlerviews and
otrervations 4 Norm - referenced parent and wachers measures.
The Diag Nostic evaluation for individuals at risk for ASD indudes

o
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- aledi
-f/‘lldlﬁ‘:’ and mental healtn hlﬁ,i’)_-\’- ol the lan .
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comnpredensive ymewech m0d anguage sssessment

Comprehensive pusssment {or autism may nclude

1. Natusalistic observation: The observeton of
‘ﬂdr-,m:j 1zl 1 every day woral serangs vith others

2. Parrent/leach/selfteport measures: Which involu
i vnkes, chedrists et

Education:

1. Discrete trail teaching (DTT): DTT targets <l
2nd behmaors based on an established curriculurmn

sistive technologies used for students with

aul

ﬁm-«ml response ireatment (PRT): PRTitach'd
i

intervention that focuses on aitical or prvotal behevore
1 2fect 2 wide range of behaviors

Learning difficulties(L.D): The Nztional Joint
Commitiee on lezrming Difficulties (NJCLD) defines the term
leamning difficulties 2s: A heterogeneous group of disorders
manifested by significant difficulties in the acquisition and use of
listening, reading, writing or mathernatical abilities.

Identification: The three indicators of LD have 10 be
identified:

2. Low achievement b, Discrepancy between abiliy and
achievement ¢. Scattered assessment profile indicating variable
perdormance indifferent areas. There are certain behavioural
indices of learning disabilities in children.

*Easily distractible *Inability to focus on one activity
*Problems of left and right, up and down orientation *Clumsiness
in thinking *Language and organisation difficulties *lmpulsive
behaviour in talk and action

Assessment:

Types of Assessment:

1. General assessment: 2. criterion tests
¢. check lists d. direct observation e. generl information

2. Functional assessment: a recalling ability b calenca
quiz c. evaluating the child's level of leamning d. perceptual mole

b. work sheets
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8. Specilic assessment: a. test on prefixes b, 1 ‘
auditory discumination ¢ informal inventory for ma lhe.mm on

Importance of assessment: & Helps in |EP |‘mcs
« provides an idea on the kind of support the child necd_f baning
n obtaining feedback through evaluation. * helps

Education : Educational programmes mainly |
+ peer support + parental involvement + dcveloprmmm"[OIW
esteem and self worth & Incentives for proven achiev: ol
+ Individual attention given to the children raises their t'ncm
and invelvement in the activities. esteem
3. How do you identify, assess and educate ¢},

children with emotional and behavioral deviatio .

with special reference to ADHD and Juven;lm

delinquency? ¢

Ans : Attention deficit hyperactivity disor
characterized by attention skills that are de\c;ieelrorn?e]-l“?:u's
inappropriate, impulsivity and in some cases hyperactivity. ADHS
s a Neuro-biological disability that affects upto 3% of school 1
children, without identification and proper treatment. ADD can
have serious consequences including school failure, schoo
dropout, depression, conduct disorder, failed relationships afid’
even substance abuse.

Identification of ADHD: Although to \ and
preschoolers on occasion, may show characteristics 6 ADHD
Some these behaviors may be normal for their age or-
developmental stage. These behaviors must be exhibited to an
mﬂ degree 1o warant identification as ADHD. Even with
ey l;hildren, other faclors can produce behaviors resembling

Swarup and Chopra identified the following typical

ahilin

9)

behaviours of children with ADHD.
+ Distractibility 4 Fails to finish tasks
+ Fidgets constantly
:‘ Lﬁnm class room when being seated is expected + Difficulty
ing to task + Careless mistakes in school work *Appears
to be constantly in motion. 4 Temper tantrums.

KK

Inclusive Education
Assessmen
yypical to use mu
diagnosis.
Educat
managemeni strateg
behavior modification
[dentification,

delinquency :
+ use of vulgar

t : When evaluating patients for ADHD, 1t 1s
Itiple stages of assessment prior to formal

jon: + Classrcom accommodations + Seli-
jes # Social skills training + cognitive

assessment of children with juvenile

language + shop lifting 4 drug abuse +
toomuch interest in violent acts spending time idly beyond limits
Education : ¢ The individuals must be trained in self
managemeqt skills to control their impulsive behaviour
465@5 are under an obligation to make public Education
¢ lo all young persons «+ Education system should extend

%glm care and attention to young persons who are at social
Ly

Explain the identification assessment and
education of children with socio- cultural
deviations and linguistic minorities
Ans. Children with socio-cultural deviations have more
complex needs which should be fulfilled for their proper level of
development and education.
According to Galanter (1984) children belonging to the
socially and culturally disadvantaged groups have been subjects
to imposition of disabilities and lack of opportunities.
|dentification of soclo - cultural deviations : The
following check list of behavioural characteristics is useful for
teachers to identify socially disadvantaged children
Identification checklist for teachers : + Appears
lifeless and incurious + Appears deceptively unintelligent 4 Fails
to profit from classroom instruction + Shows a lack of interest ;
Involvement and / or motivation for academic success & Has
lack of confidence and competence in expressing him self

assessment.
1. Deprivation Index - whiteman and Deutsch This

scale even though developed in USA yet is of relevance after
appropriate adaptation

‘a
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2. Cultural Deprivation index - Rat, and sy
Mant

3. Prolonged Deprivation scale - Misra
It relates to 15 years of socio- cultural exXperiences, and Tripagp;
Education : Educational provisions for th .
can be conceived by way of (a) Preschoo] eduauo‘:ls‘(’b‘;mren
readiness programme (c) ICDS (d) Interventions (e) ECOOI
programmes {f] remedial instruction (g) curicular "dﬂptarCE
(h) motivation ions

Linguistic minorities : Waotsky (197
language as the most specific and important
development and educating of children.

Identification : 4 By cumulative academic achievemen
deficient 4 By the progressive decline in Intellectual functionj :
+ Language problems faced by the child in sch s

Assessment : By creating suitable a
their culture, traditions and language

Education : + Appointment of Expert teachers + Teachers

8-) Considered
one in the overal|

ool and commy nity
ctivities that relate o

their culture and traditions + Teachers that are capable of ing"

latest classroom teaching techniques

5. What are the challenges and pros in
identification and assessment of c@nn in
inclusive education. Vo

Ans. ltisimportant to identify students leam"u{g’\neerk early.

In other cases student with special needs will be identified once it
becomes apparent. Informal assessments include observations,
file reviews etc and formal assessments include measures,
adaptive measures elc are important in identifying needs of
education program.

Assessment and identification should lead to better learning
oppurtunities for your child. It is better to make parents part of
the assessment and evaluation process.

The challenge of modifying deeply held attitudes :
Attitudes of the non - disabled are proving to be a major barrier
in the social integration of persons with disabilities. * The more
severe and visible the deformity is, the greater is the fear of

that are familiar with their mother - tongue + Teachers who know)\?"
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ion, hence the attitudes of aversion and segregation lowsards
the arippled” (Desai, 1990). Such attitudes reinforced by religious
institutions may militate against any attempts to include students
with disabilities into regular schools. Kannan, (2000)states that
in order to hamess the great potential of more than 30 million

with disabilities, it is essential that " prejudice, mental and
irrational myths concerning disability is eradicated

Dissemination and Public Education : People,
including parents and school personnel, are largely unaware of
the full intent of the recent legislation passed by Indian Parliament
A number of school personnel are also not aware of funding

i to include students with disabilities in regular schools,

people especially parents of children with disabilities and

ool personnel are made knowledgeable about the various

provisions enshrined in the Act, the Central and State

govemnment's commitment to providing integrated education will
be in vain.

The challenge of providing adequate levels of
training to key stakeholders : The majority of school
persennel in india are not trained to design and implement
educational programs for students with disabilities in regular
schools. Most teacher training programs in India do not have 2
unit on Disability Studies (Myreddi & Narayan, 2000). The
universities; which do cover some aspects of special education
in their teacher fraining programs, fail to train teachers adequately
to work in integrated settings.

Inadequate resources : The majority of schools in India
are poorly designed and few are equipped to meet the unique
needs of students with disabilities. The lack of disability friendly
transportation services and accessible buildings are considered
by some to be far greater problems than social prejudice and
negative attitudes.

Prospects : Inclusive education is a developmental
approach seeking to address the learning needs of all children
Yyouth and adults with a specific focus on those who are vulnerabe
to marginalization and exciusion.
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An increasing number of publications, policy papers,
workshops etc. have supported the ideology of inclusion.

Some organizations and people, however, doubt whether
the ordiary classroom can provide quality education for disabled
children by showing examples of positive experiences, which
dearly. These concerns must be taken seriously and dispelled
dcnmr;wale that inclusive education most definitely addresses

ity issues in education.
Q\MWM governmental entities, donors and NGOs shold endorse
the universal right to education for all children, youth and adults
with a disability. ) _

It is necessary to identify and disseminate effective practices
and stimulate research and studies related to inclusive education.
This include

2) Quality teacher education. b) Curriculum and pedagogy.

¢) School organization including adequate accessible
facilities d) Aids and appropriate materials. ‘

If inclusion is to be successful, the following paramet
need to be taken care of : e -

1) Encouragement provided by the comm or
children with disabilities in local schools. 2) ﬂljlead ﬁthe
general education system to accept responsibility/ cation
of children with disabilities. 3) Willingness of parerifs of children
with diabilities to send their wards to local schools. 4) General
classroom teachers to be equipped to manage the education of
children with disabilities. 5) Enrolment rate of children with
diabilities at least on par with that of nondisabaled children.

6) Retention of children with disabilities in schools.

\al
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UNIT-4 |
POLICY PERSPECTIVES FOR

—_

CHILDREN WITH SPECIAL NEEDS

1. What are the international legislations of Salmanca

declaration, UNESCAP, UNCRPD

(OR)

Write a note on

(a) Salmanca declaration.

(b), UNESCAP (The United Nations Economic and
‘Q‘:‘ Social commission for Asia and Pacific)

(c) UNCRPD (The United Nations Convention on

the Rights of persons with disabilities)

{
~\

i{’*{~ Ans. More than 300 participants from 92 Governments
<

and 25 Intemational organizations met in Salamanca Spain to
discuss how to serve all children particularly those with special
educational needs. The meeting was organized by the
Government of Spain with the cooperation of UNESCO. The
conference had discussed and formulated certain principles,
policies and practices with special reference to special needs
education,

The Salamanca Statement (1994)

+ Regular schools with this inclusive orientation are the
most effective means of combating diseriminatory attitudes,
creating welcoming communities. 4 Building an inclusive society
and achieving education for all, moreover, they provide an effective
education to the majority of children and improve the efficiency
and ultimately the cost-effectiveness of the entire education systemn.
+ All governments must give the highest policy and budgetary
priority to improve their education systems to enable them to
include all children regardless of individual differences or
difficulties. The govermnments must adopt as a matter of law or
POHCY the principle of inclusive education, enrolling all children
in regular schools, unless there are compelling reasons for doing
otherwise, The govermnments must develop demonstration projects

e —

—
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courage with countries having experience with
fmdn d"es;l,e mgﬂ? T?,Zg_:vanmem has to establish decentralized
l ici to;-y mechanisms for planning, monitoring and
ane parhcr:; cational provision for children and adults with
spegm:]ﬁ ﬁt:m needs. + They have to encourage and facilitate

. dpc:ﬁon of parents, communities and orga_nization_ of
the pamwith disabilities in the planning and decision making
persoprmns nceming provision for special educational needs.

ha‘\:: to invest greater effort in early identification and
:i-They tion strategies, as well as in vocational aspects of indlusive
ocation 4 Th hm.‘-e!oexm.tretha!,in the context of a systemic
edudmngecamte-a:her?dumﬁon programmes, both pre-service and in-
service' address the provision of special need_s education in
inclusive schools. 4 UNESCO, as the United Nations agency for
Ier::luc:miv:xn: To ensure that special needs eduua.bon ffmns part of
discussion dealing with education for all in various farur'ns,
f::ymobi!ize the support of organizations of the leac!ung profession
in matters related to enhancing teacher education as regards
provision for special educational needs.
Sllent feature of the Declaration .

¢ Every child has a fundamental right to eduminon_»
must be given the opportunity to achieve and mai tﬁv
acceptable level of learning. -

# Every child has unique characteristics, intg’r‘%.\ bilities
and leamning needs. w -

+ Education systems should be designed and _eduq:tor}al
programmes implemented to take into account the wide diversity
of these characteristics and needs.

+ Those with special educational needs must ha_ve. access
to regular schools which should accommodate them within child
centered pedagogy capable of meeting these needs. .

Framework for Action : This Framework for Action on
Special Needs Education was adopted by the World Conferem:ef
on Special Needs Education organized by the Government o
Spain at Salamanca from 7th to 10th June 1994. .

1 Its purpose is to inform policy and guide action by

K\'y
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governments, international organizations, national aid
agencies, nongovernmental organizations, national aid
agendes, nongovernmental organizations and other bod ies
in implementing the Salamanca Statement on principles,
policy and practice in special needs education

2 The framework draws extensively upon the national

experience of the participating countries as well as upon
resolutions, recommendations and publications of the
United Nations system and other inter governmental
organizations.

3.  The guiding principle that informs the framework is that

0ols should accommodate all children regardless of their
\‘&Cﬂ], intellectual, social, emotional, linguistic or other
conditions.
This should include disabled and gifted children, street and
working children, children from remote or nomadic
populations, children from linguistic, ethnic or cultural
minorities and children from other disadvantaged or
marginalized areas or groups.
Special needs education incorporates the proven principles
of sound pedagogy form which all children may benefit. It
assumes that human differences are normal and that
leamning must accordingly be adapted to the needs of the
child rather than the child fitted to preordained assumptions
regarding the pace and nature of the learning process.
A child centered pedagogy is beneficial to all students and
as a consequence to society as a whole, Experience has
demonstrated that it can substantially reduce the drop out
and repetition that are so much a part of many education
systems while ensuring higher average levels of
achievement.

The Frameework for action comprises the following
sections

New thinking in special need education
Guidelines for action at the national level
Policy and organization
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factors
g- Esif:)i]tment and training of educational personnel
D.  Extemal support services
E.  Priority areas _
F  Community perspectives
G. Resource requirements

[l. Guidelines for action at the regional and intemational level.
Ui‘lESCAP (United Nations Economic and Social
Commission for Asia and Pacific) N .
ic and Social Commission for Asia an the
T er in the United Nations
Building in Rajadamn Nok Avenue in Bangkok, Thmland It
- one of 1 m;ive rega:nnal zofnmissions of the United Nations
o0 o'r t:’uw;d Sodal Counil. It was established in 1947 (then
ECD;OTHJN Economic Commission for Asia and thg Far East
aECA;E) to encourage economic cooperation among its member
;ates The name was changed to the current in 1974. ESC!]!].PP
has 53 member states and nine Associate members. As well as
ies in Asia and .
;loeﬂmun"landsms mlhe United Kingdom and the United Sf.ata.
F_‘SCAi’ works to overcome some of the regions great ]
hallenges by providing results oriented prOJ.ects ca
s and capacity building to member States in ng
assistance o

o

o
i:’ea-" iﬂwo Economic Policy and Development.
2. Trade and Investment.
3. Tmﬂw X
4. Sodal en
i t and Sustainable Development. .
: E::l:h":nnand Communications Technology and Disaster
Risk Reduction.
7. Statistics.
8.  Sub-regional activities for development
9. Energy

ESCAP promotes rigorous analysis and peer learning in

WW,

A
A
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the Pacific, it includes France, the‘\‘{?\,
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— ..
core areas of work_ It translates t?le findings into policy dialogues
and recommendations : and provides good develooment Ppractices.
knowledge sharing and technical assistance to member States in
the implementation of these recommendations ESCAP uses it
convening power to bring countries together 1o address issyes
through regior:al cooperation, including:
1. lssues that all or a group of countries in the region face, for
which it is necessary to learn from each other
2. lIssues that benefit from regional or multi-country
involvernent.
3. Issues that are transboundary in nature, or that would benefit
from collaborative inter country approaches;
4. _ ‘ssues that are of a sensitive or emerging nature and require
\further advocacy and negotiation.
| ?‘ ESCAP provides a forum for its member states that
.zﬁromal regional cooperation and collective action assisting
countries in building and sustaining shared economic growth and
social equity In addition ESCAP gives stronger participation to
the smaller and of then left out voices of the region the least
developed countries the small island states and landlocked states
ESCAP's norm setting and policy work ultimately impacts people's
lives in a pasitive way by helping countries shape and implement
amonbalmmda!ﬂindusivedevelapmmtagendaformeregion.
UNCRPD (The United Nations Convention on the Rights
of Persons with Disabilities)

The Convention on the Rights of Persons with Disabilities
is an international human rights treaty of the United Nations. [t is
intended to protect the rights and dignity or persons with
disabilities. Parties to the convention are required to promote
protect,and ensure the full enjoyment of human rights by persons
with disabilities and ensure that they enjoy full equality under the
law. The convention has served as the Major catalyst in the Global
Movement from viewing them as full and equal members of society
with human rights. It is also the only UN human rights instrument
with an explicit sustainable development dimension. The

Convention was the first human rights treaty of the third
millennium.
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4 Effecuve indiidualized suppon Measures are gy jace
10 maxmze academic and socal developmen

It also states that States Parfies should 1ake Eppronnat
measures, such as
1 Endorsing the learning of Braille, alternative scrip
augmentative and alternative modes. means and form

.

ols

of cammunication and onentation and mobility shalls and
facilitating peer suppon and mentoring

2 Supporting the learning of sign language and promating

the linguistic identity of the deaf commurnity
3 Advocating that education of persons, particularly children,
o are blind and/or deaf, is delivered i the maost
iate languages and means of communication {or
indnvidual; and
Empiloying teachers, including teachers with disabilities,
who are qualified in ign language and/or Braille and 0
train education professionals and staff about disabilny
awareness, use of augmentative and alternative modes and
formats of use of augmentative and alternative modes and
formats of communication, and educational techniques and
matenals to support persons with disabilities
2. What are National Legislations of NPE - 1986,
POA - 1992, RCI Act - 1992, PWD Act - 1995 with

latest amendments, National Trust Act - 1999, RTE
Act - 2009.

-4
A
X

(Or)
Write a short note on

(a) NPE - 1986 (b) POA - 1992 (c) RCI Act - 1992

(d) PWD Act - 1995 (e) National Trust Act - 1999

() RTE Act - 2009.

Ans. The NPE (1986) and POA relating to
integrated Education: The NPE (1986) under lines that fact
that despite the enormous expansion of primary education in the
post - period, the population of disabled children
has not been servedasapano!UPEmlhmnglm
steps for ensuring equal educational opportunity {or the
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handseapped the NPE states that the objective should be to
rregrate the pamacaly and mentally handicapped with the general
comrwansy. 1o prepare them for normal growth, and to enable
e 10 face Me with courage and confidence. It envisages that,

[1) Wherewer possible education of children with loco motor
hamdicap and other mid handicaps will be common with that of
ofhers The chdidren with serve handicaps are proposed to be
eralied = specal schools with hostels at district headquarters

[2) As education in special schools is very costly, it will be
enmzed thet only those children whose needs cannot be met in
cormron schools are enrolled in these schools. As soon as the
daabied children in special schools acquire the communication
shillls and study skills, they will be integrated into common schools
B s assumed that with the improved efficiency of the common
school smem the capacity of the common schools to cater to the
needs of the dssabled children will also improve.

(3) Sence special schools are costly and preparation of
specal weachers and other specialists will take time, efforts should
e made 10 incease entolment of language handicapped and
ot by handicapped children and their retention in com
schools by 25% each year during the current plan period.

(4] 10 actueve the above purpose %

(5) the POA ervisages the following steps, \k‘o

& Onganising advocacy programme for ad tors and
seachers in the common school ystemn. # Training ableachers on
the managemen! of disabled children orientation of
adminstiaions 4 Providing supervisors services to the teachers
managng this group of diildren 4 Developing alternative leaming
materials for children and teachers’ hand book. 4 Supplying
additional materials/equipment to the school. ¢ Developing
pychohogical services (on the assessment of disabllity ¢ Mobilising
suppont from other departments such as health, industry, social
wellare and voluntary organizations

The following provisions including Incentive have
been proposed In the POA:

- Provison of asds and apydiances in the area 1o be covered

A
X

?.‘
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- Adequaze provision for the payment of Sarspor, —
allowance (Rs.50 per month) ST
- Removal of architectural barmers = schoo brzicding whene
af least 13 handicapped children are enroled o
- Attendance INCENLVES s Grven 10 Girls and S T bt
-Prw&'onloradmmdd:aﬂrmoaehm“ya;:\_' in
(upto 8-9 years instead of 6 years) ) ’
The programme of Action (POA) 1992:
1. NPE and POA gave due importance to
. o mmprovermen: of
educationally backward areas.
2. T}gwdmn{m\ 1992 amned o fufil »e
jective of universal enrolment and retention of chidren
successful completion of educaton up to 14 years

‘2?" POA also suggested decentralized planming and good

management of primary education

The NPE and POA perceived the problem of women
education in India and therefore stressed the newd for oqual
opportunities for all.

5. The NPE and POA emphaszed on the
' the importance of
lcdmobgyandlounuhudpobwmgmimgmum-
. ofcompuwfethnﬁoninowcounw
mmwwmmmwmdmﬁwmm
on
non-formal and distance educaton modes to achieve the
goal of universal education
7. ThefoandPOAhndcom:dcrab&mmﬂ\eneedd
value ucation and inculation of proper perspective abou
the country's cultural traditions. ¥ !
8 Both the policy and programme laid importance of highet
education and research work.
9. MdemnwgwnmwmePOAm
» Inavase individual competency and national productivity

It emphasized that teacher training facilities should be
provided to eligible candidates in the teaching profession
It abso suggested that the service conditions and salaries of
teachers should be improved.
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- 1992
Rel "‘I::e Rlehabilitation Council of India (RCI) was set up ¢ .
registered sodiety in 1986. On September, 1992 the RC| A¢t was
enacled by Parliament and it became a‘Statmc?ry Body on 29
June 1993. The Ad was emended by Pf!rhament in 2000 o make
it more broad based. The mandate given to BC] is to regulate
it d monitor services given to persons with disability, tq
:!:ndardi.ze syllabi and to maintain a Central Rehabilitation
RW of all qlmhﬁed prOf&ionals. and pe[s.(.)nnel workjng in
the field of Rehabilitation and Spc_ecxal Et_:lucahon. The counil
lays down policy parameters regmdmg various aspeds'o[ training
and education in the field of Rehabilitation ar?d_ all institutions
have to seek recognition from RCI as per provision of R_CI Act,
1992. The RCI is the competent authority to recognize the
Institutions desirous of conducting such courses, wherein Degree/
Diploma/Certificate are awarded.
PWDCWAd lerggvsof PWD act 1995 discusses tluii Pm‘:isi&ns for
j ith disabilities according to the act.
Awmme edx:leocovemn e p;rseno;s a:nd local authorities to provide children

K\'y

with disabilities free education, etc. The appropriate Govemmen%

{M
local authorities shall. N Cn
?"d mgmme that every child with a disability ha.s access.t
' education in an appropriate environment till he&> the
of eighteen years; - _
2 E?:ieavfrh to promote the integration of students with
' lities in the normal schools;
3 g;i‘:r:ole setting up of special schools in Qovemme_nl aq:
. private seclor for those in need of specm] c.»c.ll.n_cah.on;l rlty
such a manner that children with disabilities lw-:ng in
part of the country have access to such schools'.ld o with
4. Endeavor to equip the special scho-ois 'fOl’ childr
disabilities with vocational training facilities. ' make
Appropriate Governments and local authorities t::) make
schemes and programmes for non-formal educah?:?. :sr.mll by
appropriate Governments and the local authoritie
notification make schemes for-

I
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spect of children with
pleted education up to class
their studies on a whole

1 Conducting part-time classes in re
disabilities who having com
fifth and could not continue
basis,

2. Conducting special part-time classes for providing functional
literacy for children in the age group of sixteen and above,

-time

3. Imparting non-formal education by utilizing the available
manpower in rural areas after giving them appropriate
orientation;

4. Imparting education through open schools or open
universities;

5. Canducting class and discussions through interactive
nic or other media;

6.4 iding every child with disability free of cost special
4, *books and equipments needed for his education
\& Research for designing and developing new assistive

i{“&evices. teaching aids, etc. The appropriate Governments shall

¢

«~/ initiate or cause to be initiated research by official and non-

governmental agencies for the purpose of designing and
developing new assistive devices, teaching aids, special teaching
materials or such other items as are necessary to give a child
with disability equal opportunities in education.

Appropriate Governments to set up teachers' training
institutions to develop trained manpower for schools for children
with disabilities. The appropriate Governments shall set up
adequate number of teachers' training institutions and assist the
national institutes and other voluntary organizations to develop
teachers' training programmes specializing disabilities so that
requisite trained manpower is available for special schools and
integrated schools for children with disabilities.

Appropriate Governments to prepare a comprehensive
education scheme providing for transport facilities, supply of
books, etc. Without prejudice to the foregoing provisions, the
appropriate governments shall by notification prepare a

comprehensive education scheme which shall make provision
for

L e e S
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ansport facilities to the children with disabilities or in the

Ilr ﬁve[af‘flnhnncial incentives to parents or guardians to
'earbnlz their children with disabilities to attend schools:

;r;a emoval of architectural barriers from schools, colleges

2 o nstitutions, imparting vocational and professional

1L

orother i
'?:ml:ug;;ply of books, uniforms and other materials to
> chiledren with disabilities attending school; N
The grant of scholarship to students with disabllm‘es-'
: i of appropriate fora for the redressal of grievances
> Sfe;ﬁar:ge:g regarding the placement of their children with
O
dis?b:::;diﬂmﬁon in the examination systemn to eljmin_ate
& su;t:ly mathematical questions for the benefit of blind
pu . - = .
students with low vision; . ‘
7 :u:::fm?n; of curriculum for the benefit of children with

disabilities;

8  Restructuring the curriculum for benefit of students with ‘\?«.

hearing impairment to facilitate them to take only one
language as part of their curriculum.
;ow

instituti ide or cal

All educational institutions shall provi .

provided amenities to blind students and students wi
o/

vision. Some of the amendments made added owing
provisions to the act. -
3!?:: appropriate government and the local authorities shall

id
endeavour that all education institutio‘ns'fu_nde_d. by t};ner: F;‘Z\; di
inclusive education to the children with disabilities
that end shall. . .
1.  Admit them without discrimination anq prov@g gducal:zl:
" and opportunities for sports and recreation activities eq
with others. - e
2. Make building, campus and various facilities r:occﬁt; fhe
3.  Provide reasonable accommodation acco ing
individual's requirements.

ise In
4.  Provide necessary support individualized or otherwis@

Inclusive Education

environments that maximize academc a- d socia
development consistent with the goal of ful ;*sc;¢,::.- o

5.  Ensure that the education to persons uwho ar
orbothisnmpanedm!hemos:appropna:e
modes and means of communication

6.  Detect specific learning disabilities in children a: e earties
and take suitable pedagogical and other measures 1o
overcome them.

7. Monitor participation, progress in terms of ailainmen
and completion of education in resped of ev
with disability.

Proyide transportation facilities to the children with

i and also the attendant of the children with disabilities
igh support needs.
a

@ bind or deat
languages ang

t levels
ery student

KQ onal Trust Act - 1999
Y

The National Trust for Welfare of Persons with Autism,
Cerebral Palsy, Mental Retardation and Multiple Disabilities Act.
l999isanActtoprovidefortheoonsﬁnmonofabodya1 the
national level for the Welfare of Persons with Autism, Cerebral
Palsy, Mental Retardation and Multiple Disabilities and for matters
connected therewith or incidental thereto.

The Board shall consist of

1 AChairpersontobeappomtedbymeCemra!Gmmmem
fromamongstmepasonshavinguperﬁseaxﬁexperience
in the field of autism, cerebral palsy, mental retardation
and multiple disability;
Nine Persons to be appointed in accordance with such
procedure as may be prescribed from amongst the registered
organizations out of which three members each shall be
from voluntary organizations, assosciation of parents of
persons with autism, cerebral palsy, mental retardation and
multiple disability and from assosciation of persons with
disability members;
Eight persons not below the rank of Joint Secretary to the
ment of India nominated by the Government to
fépresent the Ministries or Departments of Social justice
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and Empowerement of Women and Child Development,

Health and Family Welfare Finance Labour Education

Urban Affairs and Employment and Rural Employment and

Poverty Alleviation ,Members.

4. Three Persons to be nominated by the Board representing
the associations of trade, commerce and industry engaged
in philanthropic activities, members;

5. The Chief Executive Officer, who shall be of the rank of
Joint Secretary to the Government of India or Member
Secretary.

The Board may associate with itself, in such manner and
for such purpose as may be determined by regulations, any person
whose assistance or advice it may desire for carrying out the
objectives of the trust, provided that such person shall have a
right to take part in the discussions relevant to that purposes but
shall not have a right to vote ata meeting of the board and shall
not be a member for any other purposes: Provided further that
the maximum number of persons so associated shall not excee;
eight and so far as possible persons so associated shall belong t
the registered organizations or from the professionals. Y

The objectives of the trust are as follows.

1.  To enable and empower persons with disabi ﬁ@ live as
independently and as fully as possible wi as close
to the community to which they belong{

2. To strengthen facilities to provide suppor’l"{o persons with
disability to live within their own famnilies.

3. To extend support to registered organizations to provide
need based services during period of crisis in the family of
persons with disability.

4. To deal with problems of persons with disability wh
not have family support.

5. Topromote measures for the care and protection of persons
with disability in the event of death of their parents or
guardians;

6. Toevolve procedures fof the appointment of guardians and
trustees for persons with disability requiring such protection

o do

inclusive Education
Inclusive E9UCT G
e
7. Tofacilitate the realization of equal o
. pportunit )

of rights and full participation of persons wul;t}:::;r,lm“
g8  Todoanyother act thisisincidental to the aforesaid bl :
RTE Act 2009 e

The Right of Children to Free and Com
Act or Right to Education Act also known as R?Esi:?nrfcl:coaf“:“
Parliament of India enacted on 4th August 2009, which desc ll)eg
the mc_;dalilies of the importance of free and compulsory educ.:umS
for _c.hlldren t?ew!;een 6 and 14 in India under Article 21A of lhc1
ler;dmnﬁconsufumn:’on. India became one of 135 countries 1o make
ucation a amental right of every child wh

in!o{%ile on 1st April 2010. SRR Wi fheact e

e act has its long journey right from the days of drafting

~i\ ~constitution but in the year the 86th amendment of the

nstitution that added article 21A to the constituti i
education of a fundamental right. A rough dmf?swulusu:r:pr:;grﬁ
the y.ear 2005 making it mandatory to provide 25% reservation
for disadvantaged children in private schools. However on 7th
May_2014, The supreme court of India ruled that right to Education
Act is not applicable to Minority institutions.

The RTE Act provides for the:

1. Right of children to free and compulsory education till
completion of elementary education in a neighborhood
school.

2. It clarifies that ‘compulsory education' means obligation of
the government to provide free elementary education and
ensure compulsory admission, attendance and completion
of elementary education to every child in the six to fourteen
age groups.

3. ‘Free' means that no child shall be liable to pay any kind of
fee or charges or expenses which may prevent him or her

4 from pursuing and completing elementary education

- It makes provisions for a non-admitted child to be admitted

g to an age appropriate class.

. It specifies the duties and responsibilities of the
governments, local authority and parents in providing free
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and compulsory education, and sharing of financial and
other responsibilities between the Central and Stae

Governments.

6. It lays down the norms and standards relating to Pupil
Teacher Ratios (PTRs), building and Infrastructure, school-
working days, teacher, working hours.

7. It provides for rational deployment of teachers by ensuring
that the specified pupil teacher ratio is maintained for each
school, rather than just as an average for the State or District
or Block. It thus ensures that there is no urban, rural
imbalance in teacher postings.

8 It also provides for prohibition of deployment of teachers
for non-educational work, other than decennial census,
sections to local authority, state legislature and parliament,
and disaster relief.

9. It provides for appointment of appropriately trained

teachers, i.e. teachers with the requsite entry and academic

qualifications.

It prohibits (a) physical punishment and mental harassment,

(b) screening procedures for admission of children; (c)

capitation fee; (d) private tuition by teachers and (e) ru

of schools without recognition. o/

What are the Government schemes and Qb$;ns

of SSA and RMSA with special reference/to the

provisions and activities aimed at meeting the
needs of children with special learning needs?
(Or)

What are the aims and objectives of SSA and

briefly explain the role of Rashtriya Madhyamik

Shiksha Abhiyan (RMSA) in inclusive education.

Ans. SSA has been operational since 2000-2001 to provide

for a variety of interventions for universal access and retention.

bridging of gender and social gaps in elementary education and
improving the quality of leaming. SSA interventions include
opening of new schools and alternate schooling facilities,
construction of schools and additional classrooms, toilets and

10.

%
%)
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—_— i X

drinking water, provisioning for teaclyers reqular 1
training and academic resource suppuri free
uniforms and support for improving k \
] g learning outcormnes W
jri - ] et With the
. he RTE Act 2009, changes have been NCOor ﬂt-‘!
into the SSA approach, strategies and norms o
Alms
] To provide useful and elementary education for all ct ledre
in the 6-14 age group. o
2 To:_n‘dger sou?l. regiona! nr?d aender gaps with the active
$n icipa lor? of community in the management of schools
3. o:‘!bw chlldr_cn 1o learn about and master their natural
environment in order 1o develop their potential bath

waﬂy and materially
4. nculcate value-based learnin
; q this allows child

opportunity to work for each other's well being r;u.:: rr'} n
to permit mere selfish pursuits. .
To realize the importance of Ea

‘ ly Childhood Ca
education and looks at the 0-14 ; ¢ i e ord
Ob,ec“ve. adge as a continuurn
1.  Allchildren in school, Education G

' uarante
School, ‘Back-to-School' camp by 2003,9 Cenrealerase

2. Al childr
mm-n en complete five years of primary schooling by

2. All children complete of elementary schooling by 2010
. Focus o elementary education of satisfact y 1
emphasis on education for life. o el

5. Bngge all gender and social category gaps at primary stage
by : 007 and at elementary education level by 2010

6.  Universal retention by 2010.

‘o el':::‘eccltmngudenf:ompm the vision and approach

ntary education, guided by t

principles | g y the following

1. Hol'u_ﬁc view of education, as interpreted in the Nationz!
Cuma:llum Framework 2005, with implications for z
systemic revamp of the entire content and process of

acher i seryice
textbooks and
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ith significant implications for curriculym,

education Wl:;:: 'SSH;ZQMI ;anning and managemen;
Enity omes not only equal opportunity, but also aeatior,
Equity, '?.mear.] which the disadvantaged sections of th,
of condlhon-sk;"en of SC, ST, Muslim minority, landlese
so::ietsl"h;r:jh‘:,o:kers and children with special needs efc.
zag:c:rail of the opportunity. - |

to be confined to ensuring lhat‘a school bgc omes
Access, not all children within specified distance but implies
gt ding of the educational needs of the
an deerstanduded categories - the SC, ST and others
tmdfhona“[yﬂ?; most disadvantaged groups, the Muslim
sections o' in general, and children with special needs
minority, guklsion is imposed through the RTE Act on
i comp:.lhers educational administratprs and o‘tr_ae,
p;fl‘;:;-k;:; ral}'\er than shifting emphasis on punitive
stake ,

processes.

CSWN and SSA children with special needs :

1.

2.

3.

The SSA provides the platform to discuss family, social

o

. y
iers related to disabilities. - xé?
:::::smundls are to be formed andregulax rneet:\
n creating awareness on various dmfzblhha.dm b
'(I)'he members of parent council are trained on

. il |
education rehabilitation issues and various psychologi \2\ 2

Generating Awareness

1.

chers, posters (awareness

ilize the parents and tea fowe .

T°a$,,c-’:1) for loco-motor disability, \rmh:J impaiment (/)
Eenta.l Retardation (MR) & Hearing Impairme

i i ls. ‘
prepared and distributed in the sch:o o developing

lo ers carrying . "y
ek Ert
family members' etc. + cound, MTA.

This awareness material is used during
PTA, Meetings.

ining Modules
Osg

v eE
<

Inclusive Education

en
/

Training Strategy for IEDC

1. In cascade mode, training is imparteq to
district, block, and cluster and village |eyl,

2. Class teachers dealing with disabled chi
training of the concerned disability a1 BRC
and experienced resource tea, chers.

3. Class teachers of disabled children
classroom management, attity dinal as
classmates and schoolmates, curricular

Project staff o

S given specific
level by qualified

are oriented on
Pects of teachers,

4. \Q‘?oer teachers of a school with a disabled child are

%%.:d on classroom management, attitudinal aspects of

it ers, classmate and school mates and co-curricular and
curricular activities.

Master Trainers' Training module was developed and
distributed to BRC and CRC levels. Teacher's training
modules are developed and distributed in all the schools.
The module guides the teachers in classroom transaction
and in changing their attitude towards the disabled children.
3. In addition, the content of the module enables the teachers
to deisgn co-curmricular activites, cotent based teaching
methods to suit the needs of children with various
disabilities, use of literature in TLM (both standard and
subject wise) and use of special aids.
Rashtriya Madhyamik Shiksha Abhiyan (RMSA)

This scheme was launched in March, 2009 with the
objective to enhance access to secondary education and to
improve its quality. The implementation of the scheme started
from 2009-10. It is envisaged to achieve an enrolment rate of
75% from 52.26% in 2005-06 at secondary stage of
implementation of the scheme by providing a secondary school
Within a reasonable distance of any habitation. The other

Jectives include improving quality of education imparted at
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aking all secondary schools conform
seco nda:s_: Ie;el r;::glr’crn:wing gender, socio-economic and
p pr?@: : el:s pm‘viding universal access to secondary leye|
d&blh'ty :;n 201I7, i.e., by the end of 12th Five Year Plan ang
edu}:i t'Jcmun'n.m-gl retention by 2020.
laﬁl?n?nt physical facilities provided under the scheme
mp
o ii ies, (iii) Libranes
i iti dass rooms, (ii) Laboratories, {f" . .
) Ar(:}aArt?id::fr:salmom (v) Toilet blocks, (vi) Drinking water
w i ‘denti Is for Teachers in remote
isi Residential Hostel
provisions and (vii)
e i ded under the
lity interventions provide
Iml;::‘('i‘)t::p.oirtxvhnent of additional teadfers to red_uce
fF:':I'Rliie::)m3(]-1 '(ii) focus on Science, Math and English edu‘cahon‘.
iii) I ser\nce training of teachers, (iv) Science labor?tones, h(u,
:g':' ;abled education, (vi) curriculum reforms; and (vii) teaching
ing reforms.
]"-"m":g drtant equity intervention provl('led in the
h ':l:re (i) special focus in micro planning (ii) preferenc
schem 2

\al

b._
N

%

C«}{f

O

Inclusive Education

Approaches, options and str
of children with special needs -
The thrust of RMSA will be on
inclusive education to all childreni with special needs in general
schools. This includes education through open learning systern;
and open schools, non formal and alternative schooling, itinerant
teacher model, remedial teaching, part-time classes, community
based rehabilitations (CBR) and vocational education and
cooperative programmes.
Activities
1. Early detection and identification
a. A concerted drive to detect children with special needs
shoqlqbe undertaken through PHCs, ICDS and other school
eﬁ%ﬁwes programmes.
{ %e‘nﬁﬁcaﬁon of children with special needs should become
vz\a:m integral part of the micro-planning and household
surveys.
Functional and formal assessment of each identified child
should be carried out. A team should be constituted at every
district to carry out this assessment and recommended most
appropriate placement for every child with spedal needs.

s7

ategies for education

providing integrated and

ation (iii) preference to areas wi 2.  Educational placement: as far as possible, every child
to Asheom achocs for Wd- ning schools (iv with special needsshouldbeplacedinreg\.ﬂar‘-chools. with
tration of SC/ST/Minority for opening c
encim drive for the weaker section (v) more fem ers needed support services,
?"mh'"em ) ate toilet blocks for girls. ””:} 3. Aids and appliances: All children requiring assistive
n sc vand (v CWSN) devices should be provided with aids and appliances,
Children with special ( : initiate a special Survey obtained as far as possible through convergence with the
State / UTs have been advised fo ini the facilfies ministry of social justice and empowerment, state welfare
to identify the existing children of this category and departments, national institution or NGOs.
received from the above scheme. . facilities not 4. Support services: Support services like physical access,
State / UTs are also suggested to list out the fa CMSA 8 Tesource rooms at school/district level, special equipment,
received under the IEDS, and actually needed under reading material, special educational techniques, remedial
enhance the performance and leaming level. tacibly teaching, curricular adaptation or adapted teaching
State / UTs are directed to give the details of the i::{m Strategies could be provided.
needed and any other, innovative activity mte? requ rather S. T:Chet training: Intensive teacher training should be
ocused u . . ¥
o it e e, ot/ UTs are o84 eriaken to sensitize regular teachers on effctive cas
than including with the gener. .
toz:nndude am:aparate plan under the district plan.
e
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Inchusive Educetion -
‘Eb-:r;mn mnnagement of chilledren ’wllh °lu‘-’m| hewds T UNIT . 5
lef e pecurrent al distict and mandal |ey), g .

"ﬂ';"""(i‘:::":l wl’l‘ln the on-going In-sarvica luachior fray,, EDUCATIN_G C”".DREN IN
ane ":,M in RMSA Al tralning modules at SCEICE 1)1 INCLUS]VI: CLASSROOMS
“hlmrllnl-rlrl lever] shauld inclsde n sultable componeny o, J
n:;:.umllf'" of ehlldran with spec Inl needs 1.  What Is the need and hoy, 4o you creste physical
; ce Support: Resource support could Lo guen 1, psychological, sociologica) b."“nv lu ,

6. Rlur": ;mrl‘-i““ in special schools. Where e “ssapy environment within and outside the Ch‘n. ) ree
'”"‘i::;v trained resourees teachers should be appainied for children in Inclusive class room, o
:)r;qﬂclmlnrlv for teaching special skills to children with specia) Ans, Education should be Productive and usefyl {o; the
needs ) children to luqd a happy life when they grew up. The sehoo| should

dividualized Educational Plan (IEP): An 1EP shoy)4 suppont specinl education need childrer, ir, bringing out 1,

7 :,: . red by the teacher for every child with special needs dif{c:ffg capabilities. 2 e
in c‘:rfrllmllnn with parents and experts. Its Implementation arrlers free access: There may be some physical and
should be monitored from time lo time The programme \!?hing learning processes, barriers for children with special
should test the effectiveness of varlous strategies and models ,& eds these barriers should be removed to make ther, as potential

measuring the leaming ﬂch"""‘m‘-’"_t of children with Ty citizens of the country. There are so many acts passed 1o remove
4 clal needs periodically, after developing indicators CA{“ these barriers,

8 :’r:ercnlnl Tralning and Commgn]!v Mobilization: o Access to physical environment:

" Pparenfs of children with d;labll!t'es} . rci!c‘fug?\ 1. Thetoilet inside the school should be accessible to children
counseling and training on how to bring them l:ip anc ;l?f I with special needs. This toilet should be fitted with commode
thern basic survival skills. SIIO"SIG"VT:‘C‘: e & oy - and grab-rails.

stra 0 e ery
programme should from a part ont g:" clisabity shouk 2. The path from the gate to the schoo| buildings and play
child with special needs. A compo 7 8MDCs and ground must clear and leveld.

be included in all the modules for parents

3. The drinking water outlet should be accessible to CWSN
community. also.

gement: Resource groups should

9. Planning and Mana ] effective 4.  Sharp tums in the walkways, must be avoided.
ct levels to undertake . .'
btlzoor;:ﬂ;u r:da’:::\t:eisr::znt of the programmers in 5. ‘:‘ handrail should be provided at any dangerous point in
plann | resources e walkway.
: NGOs. An apex level resour -
collaboration ngl Pth l:urj to provide guidance, technical 6. Quard rails and kerbs are a must in situations where there
group at lhe'na ona ovid 15 a sudden change in the level of height including stairs
GM mp and verandah.
7. The ends of the handrails should be bent downwards to

avoid injury.
8. Steps should be of equal and even heights.

m
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Access to psychological and Sociological

Environment .

1.  Adaptation and accommodations needs to be made in
procedures for assessment, use of teaching strategies
including signs and gestures and use of teaching leaming
material as per the needs of varied needs of CWSN_

2. Availability and accessibility to teaching learning materia|
within the dass rooms to be ensured. Participation of CWSN
in all curricular and co-curricular activities is to be ensureq

3 Use of peer support effectively to ensure increased

. participation of CWSN in schools.

4 Use of enabling technologies to meet the needs of CWSN

5 Tactile and pictorial learning aids are to be made available
and accessible.

6 Level of difficulty of both language and content need to be

‘ adapted as per the comprehension level of the child.

What are assistive devices and technologies

required for education of children with special

needs in inclusive class room. "
(Or) deut ”\<\d
assistive dev

What are different o Fud

technologies required folr el u > .

in inclusive c! ?

with special needs in e e iche

Ans. In order to make the _ch_l Zn v-_ncesspedﬁiand e tmaloie

competative citizens some z:\smstwe e:bilitative e vices the

d with adoptive and reha =
should be use D on par with the
children with special needs may be brought up

regular schooling children. .

Technology for Mobile lmpalrm-en sevices that can be
1. Wheel chairs: Wheelchairs alti:d e hat inc de

i 0

manually propelled or elet.:mcally r;re :f—,ubstimte for the nom

sealing system and are dwgr_md l\i}h S etreisd ther mob "

mobility hat G people enio bility related activities of da
devices allow people to perform mooill

living.

\g

w4

e

A\
C«w{”

B

inclusive Education

2. Transfer Devises: Transfer devices .
individuals with impairefl mobility o be mwegeg.:r:::ea‘uow

2en beds, wheelchairs commodes, toilets, chairs streﬁ:;ers
elc. | "
Visual Impairment

1. Screen readers: Screen readers allow {
impaired to easily access electronic information. These software
programs connect to a com

: . puter to read the text displayed out
loud. There is a variety of platforms and applications available.

2. Brallle: Braille is a system of raised dots formed into

units called Braille cells. A full Braille cell s made up of six dots,
with two parallel rows of three dots, but other combinations and

quantities, of dots represent other letters, numbers, punctuation
words. People can then use their fingers to read the
of raised dots.

3. Desktop video magnifiers: Desktop video magnifiers
e electronic devices that use a camera and a display screen to
perform digital magnification of printed materials. Th
printed pages for those with low vision. A camera co
mon.nor that displays real time images, and the user can control
settings much as magnification, focus, contrast, underlining,
highlighting, and other screen preferences.
Hearing Impaired

The deaf or hard of heari
to communicate and
hearing individuals,

he visually

ey enlarge
nnects to a

ng community has a difficult time

%:roeive information as compared to normal

us, these individuals often rely on visual

and tactile mediums for receiving and communicating information.

The use of assistive technology and devices provides this

community with various solutions to their problems by providing
sound for those who are hard of hearing.

1. Hearing Aids: A hearing aid or deaf aid is an electro-
mhcde\ﬂceuhld: is designed to amplify sound for the wearer,
usually with the aim of making speech more intelligible, and to
?‘C_l 'mpaired hearing as measured by Audiometry. This type

assistive technology helps people with hearing loss participate
more fully in their communities by allowing them to hear more
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plify any and all sound waves through use of R
dearly. They mphf'“ and speaker. There is a wide vari ety of
hearing a;d.s ::zhb-\e including digital. in-the-ear, in-the-cana]
on-the-boly aids.
behmdz_m:;‘:lai‘?iid telephone equipment: This type of
. e technology allows users to amplify the volume and dlarify
e hone calls so that they can easily partake in this medium
of their P‘mmn There are 2lso options to adjust the f‘reque“w
:{rﬂmdamltoaﬁ!ﬂ’)ehirﬂi\fﬂua“naﬁngneeds Mdlﬁomﬂ'y'
there is a wide variety of amphﬁed telephones to choose from
with different degrees of amplification. ‘

3. Augmentative and alternative communication
(AAC) is an umbrella term that encompasses. "_\etho ds of
communication for those with impairments or restrictions on, the

h ehension of spoken or written lang, 1age. AAC
amwmiy diverse 2nd depend on the capabilities of
the user. They may be as basic as pictures on a board that are
usedlorequestfood.drinkoroﬂ\e_n_?are_ i

Cognitive Impairment Assistive technology for cognition
(ATC) is the use of technology (usually high tech) to augment and

o
istive cognitive processes such as attention, memory, self- wx\?‘“ 2.

requlation, navigation, emotion, recognition and management’
1. Memory aids: Memory aids are any type of m
technol-ogy that helps a user learn and remembpl\ge@m
information. Many memory aids are used f{ ‘ ml!ve
lr.rnpzs.m:m:‘ln i ts such as reading, writing, or organization dﬁculue_,_
2. Educational Software: Educational so{twarg is
software' that assists people with reading, leaming, r.omprehens;c:g
i i i odation software su
organizational difficulties. Any accommodation
s readers, note takers, text enlargers, organization tools, word
::i’idcﬁons an'd talking word processors falls under the category
of educational softwarl e. < ducation
stive n educa '
Aes! Assbtti::ht:c‘;n:gligy in this area is broken down |n}o l:\:'
mid and high tech categories. Low tech encompasses z:v;zl;':im
that is often low cost and does not include batteries
charging.

>
%)
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—

Role of Assistive technology —_—

1. Overall, assistive technology ajms to alloy,

. har L. Penple with
disabilities to participate more fully in al) Bspects of e

2. Itincreases opportunities for education, social tetactions
and potential for meaningful employment i

3. It creates greater independence and controf fo disabled
individuals.

4. It paved way for universalization of education

3. What is the need for parent and community
involvement to promote positive behaviours and
social competence in children with special learning
needs.
Ans. The parents should extend their support for the

teachers in making the children with special learning needs i,

ord achieve good results because

the parents are the first
ts to the children,

eed for parents Involvement
They can encourage the child to participate in actvities
where the child can meet children of same age with different
abilities.
They can also search the internet for activities or
organizations that a child may want to join,

3.  Children should be encouraged by them to develop
friendship with classmates or other neighborhood children.

4. Parents can discuss their goals, expectations and
preferences for a child with their teachers, therapists etc,
before going to school and deciding upon the education
plan for them.

5. Atthe school level parents can try to bring modifications |
the child's curriculum and identify material useful for the
children.

6. Parents can act as effective role models in setting minimum
behavioural standards.

Positive Behaviours : The value system of the family
and their life experiences will determine the positive behaviours
of the children,

Role of parents in the Promotion of Positive Behaviours

1,

Children's development of the cognitive and social skills
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prciuseve EOUCENOT el
e for later sucCess 0 school may be best supported

e areriting SHK known as responsive parenting
) : :_Z“_“!”\c parenting means supportive parenting
. 2‘: v < parenting plays an important role in providing

eong foundaton for children to develop optimally and
a
3 kmm that provades pdsaﬁve affection and high levels of
wrn; and is responsive in ways that are contingently
gmkd 10 2 young child' signals. - N
of the child’s interests Iacnhlat.es the child's
development of mechanisms for coping with stress and
noraeity environment.
With :;:ei:zd positive experiences, a @st and bond
> dc: .e‘ iop between the child and parent that in turn allow the
child to uhx;rmely internalize this trust and then generalize
p learning 10 New experiences
Wham t typc. molc, behaviours can Parent Model ?
Children leam how 10 show respect to others. They learn
from ::rems how to talk to family members and other

inchuding teachers.

2 Parents have 10 teach children positive outlook. Begins q"k

i ) tak
home often simple (and not so drastic) mis
beomwlrt;w b‘;t opportunities to model good beh

; : f
eaching the alue of health is an impartme 0
? Tgood mr!nﬂﬂ‘; It means teaching how to ‘ and
share healthy meals and snacks with them/‘reducing v

time and plan outdoor activities etc.

schedule, watch TV judiciously.
in public and private teach
ffort.

Is and unruly

5 Pasents who follow a regular
exhibit opriate manners
those d::;m the children with minimum €

in from domestic quarre

> M”mm Whobec:t)mmmaemgood role models to the children o
Community Involvement in “"T p'mr::::;:mw

Positive behaviours Community support is vita e

and sustain of positive behaviours. Community can sumxl:mm*

development of positive behaviours like cooperation, ;c' e

tolerance, political tolerance, honesty, hard work, mspt'd.:: o

sex, open mindedness, protéction natural resources, 1¢%

Inclusive Educabon
— .:“:
law and order, tolerance freeing oneself from aste and of

. X e &' ofher

4 What is the Need for Multi-disci
to address the educational Nee
Special Learning Needs.

(On)

How can multi-disciplinary approach address the

educational needs of children with Special

Learning Needs.

Ans : A multi-disaplinary approach will help the children
with Special Learning needs will create an understanding of
complex situations and educational planning.

The members of each multidisciplinary team, may inchude
+ Special Education Instructors  Therapess
s) + Psychologist / Psychiatrist  Other Health
onals + Social Workers + Community volunteers
inistrators

Each team considers a variety of information that is
compiled from a variety of sources over time about each student

It includes

+ Developmental History 4 School History + Educational

Progress + IncidenvIntervention Reports
+ Parent/Guardian Interviews ¢ Treatment Follow-Up

Reports ¢ Medical reports + Assessment reports + Test reports +

Anecdotes
Special conferences are conducted depending on cach

student's particular circumstances 1o review relevant issues with

all those involved.

The Goals of Multidisciplinary Approach

1. Providing an environment that stimulates independent
research and innovation and fosters creativity.

2. Providing for continuous student progress by identifying
and utilizing individualized leaming opportunities.

3. Providing educational opportunities for the practice of
citizenship and encourage civic and social responsibilities

plinary approach
ds of children with

+ P

4. Providing educational opportunities for developing a

knowledge and appreciation of the social, economic, cultural
and political aspects of American heritage

L

P —
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1
2
3

4
5

5.

Providing educ anonal opportunities for duvl‘lhp.r’h
wnowiedge and apprecation of and the <kills for, soun,
pinmacal health and development.
Provide educational opjrtunities for 3. @ understandin,
Aeveiopment and appreciation of personzlly satisfying ar.4
socally responsble use of leisure ime
Prowding opportunities for life skills education

ifelong education.

Advantages of multidisciplinary approach

It Incilates 1o realize diverse leaming objectives
It helps children 1o overcome specific learning difficulties
These approaches can motivate the CSWN childrer,

pychologically

These approaches draw maximum leaner involvernent
They indaadualize instruction.

What are the challenges and prospects in providing
education in Inclusive classrooms.

Ans Fducation should be provided 1o all the children

Inrespectve of their Physical, Social, Intellectual, emaotional

curn afl the challenges that are (aced in the case of children wi
speceal Leerming Needs.

condmons, for this purpose the education system should over 3

1
2

Challenges of Inclusive Education

Tins changing paradigm assumes a different set s
and assumptions that demand different practices | aoks
Inchusive education is about listening 1o the"Ugices in a
school community and empowering all members 1o develop
an approach (o schooling that is committed to identify and
rectify the sources of exclusion.

An indusive kaming society should foster collabaration,
problem solving, self-directed leaming and aitical discourse
Sterectypic differences create divisions and status systems
that detract from the democralic nature of society and the
dignity of the individual and so they are to be avoided
The inchusive schools demand reconstructed educationa)
"W““ﬂg and practice in regular schools for the benefit of al

Vhis reconstructing and realigning the whole syster

v—‘

MEG\W
b

and the entue componers pearty v' s P ‘.-_
| g M
curnathurm, Estructon Profesicnal desde iy -
evaluation and accourdabils, T
Sodial indusion happerns o o WCre of Pw s
accept persons with deablies (PALD -t
pectations from them  Howewer e Birrt i o
needs to change thew attitude toweet 5. reirachsem .-:
dmsabilities
The educational institutons vy ot W rhmse b

allowing the chidren with spacal educatiorad rues v o,
in general dassrooms with nondeablad & n '

9. inchusion o pomsible only 4§ e sty
WWOHW&MM“-N'.:

X

1

“Ua W N

N o

al

tl‘mlullt!wdnkimht_‘gwm, -
learn each of the micro units of a kesor o m—
Each child & grven equal opportuns, 16 kearn wndetane
retain and reproduce the information st an approprase s
and in appropriate manner

Challenges to the teacher in the Inclusive Classro

He should have the ability
Toploblernsolvwl“mulobcebhbrhﬂub;-ah
skills a students needs
Tohknndvanhgeofd\ﬂd:m’swm:mudm
Mm!arnalmhvaw\fadanhpmgmahdﬂ
Tomh@bulahummmuoruhumm&
the students. Thes means developing allematne sscsmens
To make appropriate expectations for each student
Tohunhowluvdx-rnﬂlundsddnlsmmm
10 a dass, not just the academic skills

Recognize and respond to the diversaty of studenss in thes
classtooms

To use appropriate forms of assessment
Tomumwlloﬂnpuhnuhdgowbektsd
students,

The Flagship Approach The Flagship on Education for

and the rights of persons with disabilities towards inchusion

h.mﬂuhblhhcd&)odasncmwmﬂmmnght!o
“dmm".mﬂﬂwmulﬂw[hhuﬁmkmmdhd



Wt sives B iiieation

Ly dividuales with disabilities, TI\W
as

b s allianes ol diverse organizations, including glop formeq

wiganizations, international developmggobaldisabm

iteiguverimental agencies, and experts in lhee;tldsage"de;y
le ’

and ihclusive education from developed and d evelon: of specia]
{he Hagship welcomes as members all those who Ping nationg
Identify and disseminate effective pracﬁcst:a:ie its goals

nd stimulae

e

research and etudies related to the Flagshi :
area as: gship Goal to include such
a) Quality teacher education. b .
imcluding adequate and accessible facilit)i:.c:;) (gu:r'ig*:]mzation
pedagogy. d) Assistive devices and appropriate mateﬁalsum and
Promote the right of every child and youth with a dlsab _
to express higher view pertaining to his/her education ang l{lifty
kills as defined by Article 23.1 of the convention on the Rights o

the Child. \
Prospects of Inclusive Edp%ﬁon : Inclusive education

is a developmental approach seeka(i?; o address the leaming needs
of all children, youth and adgljﬁ“with a specific focus on those
rginalization and exclusion. An

who are vulnerable to !33}
increasing number of Qg{iﬁcaﬁons policy papers, workshops ec.

have supported the ideology of inclusion.

Many countrics have developed programs, which promote
equality of opportunity by allocating specific funds to areas of
social and economic need. If inclusion is to be successful, the
following parameters need to be taken care of
1. Thecommunity must provide encourageme
children with disabilities in local schools.
The general education system is to be ready to accept
responsibility for education of children with disabilities.

Parents must be ready to send the children with disabilities
to local schools.

General classroom teachers must be equipped 0 manage
the education of children with disabilities.

Governmental and non-governmental organizations mus
ensure enrolement and retention of children with learniS

nt for including

o A LN

problems in schools.



